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Abstract

Nursing education, grounded in Caring Sciencestmise reflect a relational approach reflectingigghetween
student and teacher and a learning process whithnmnized — interactive, engaging, and relevalnis fielational
approach creates a shared ethical and moral spatefdsters an inner journey of contemplation, @mtion,
consciousness and meaning informed by peace, pameetruth, to connect simultaneously with othersenghall
may learn and flourish. It is through engagememipr@scious connection, where learners (both teaameistudent)
negotiate choices, create tensions through diseparsl derive meaning of this shared experiendés(&iWatson,
2011). This engagement “leads to better persisteles@ning, and achievement” (Bryson, 2016, p. a4y
ultimately the formation of a collaborative partst@p for learning, creating, and evolving.

Blaschke (2012) states the following concepts astrimental in a curriculum grounded in heutagagpability,
self-reflection and metacognition, double-loop féag and nonlinear learning, as well as teachirggg@sses which
foster self-determined learning. A learning corttrec established, followed by learning activitiehigh foster
critical thinking and creativity, and finally ledany outcomes are assessed (Blaschke & Hase, 20&6éy¢hing is
about being in relationship, recognizing that l@@gnoccurs in relationship which is transformatibraand
empowering. Success in transformational learnimgters transcendent moments where we experiendewlttieh
is beyond us” where we tap into the collective ursmbous and a critical consciousness emerges (Wa&lk&0).

Keywords: caring, heutagogy, learner, nursing education, tielaal, student

Introduction relevant. This relational approach creates a shared

Caring Sciencess grounded in the premise thateth'cal and moral space that fosters an inner

loving and caring for others is the ultimatd "€y of contemplation, connection,

exression of o humnty, movig beond one 7SCCLSHESS 400 EAnY iomed b pesce
own interest (Hills and Watson, 2011). Nursin ' y

education, grounded in Caring Sciences, must al B:‘Oeljshwgirea a;Lq;nna,ty [aearcnon?sr(]:(ijojlsougzzﬁéétiljsn
reflect a relational approach reflecting equit 9 9ag ’ ’

between student and teacher and a learning proc%ﬁ‘kere learners (both teacher and student) negotiate

which is humanized — interactive, engaging, an oices, create tensions through discourse, and
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derive meaning of this shared experience (Hillsreate their own knowledge (Ashton and Newman,
and Watson, 2011). This engagement “leads &©06; Blaschke, 2012) while using discourse to
better persistence, learning, and achievemerthallenge content and developing the needed
(Bryson, 2016, p. 84) and ultimately the formatioreriticality in their reflective practice.

of a collaborative partnership for

. . Ie"’Irr"ng'BIaschke (2012) states the following concepts are
creating, and evolving.

instrumental in a curriculum grounded in
The authors, a tenured faculty member, a previohgutagogy:  capability,  self-reflection  and
faculty member now involved in clinical nursingmetacognition, double-loop learning and nonlinear
leadership and an alumnus, will discuss how tHearning, as well as teaching processes whichrfoste
adoption of heutagogy influenced course design eélf-determined learning. A learning contract is
a fourth-year baccalaureate elective imestablished, followed by learning activities which
undergraduate education. Growth for all were seédoster critical thinking and creativity, and finall
through the eyes of “student as student”, “studefgarning outcomes are assessed (Blaschke and

as teacher”, “teacher as teacher”, and “teacher ldase, 2016).
student”. Heutagogy fostered learning as WiSquJeaching is about being in relationship

the academic environment which is _ transformatlon_al and empowering.

: Success in transformational learning creates
Background transcendent moments where we experience “that
which is beyond us” where we tap into the
collective unconscious and a critical consciousness
Current nursing education with the focus ommerges (Walker, 2010).
acquiring disciplinary knowledge to apply in .
practice (practical knowledge) is inadequate tghe Elective
fully prepare graduates for the immersion iAn authentic learning experience must be created
healthcare. Self-determined learning is a founding foster learner engagement and goal
principle of heutagogy; the learner “is the majoaccomplishment (Walker et al., 2016) within an
agent in their own learning, which occurs becaushical (Alvarez and Moya, 2017) and moral space.
of personal experiences” (Hase and Kenyon, 200Vhe elective, Transforming Health through
p. 112). Learning is not only about acquiring and@eaching and Learningis a fourth-year theory
accumulating knowledge, but it is also aboutourse offered through the Department of Nursing
learner as subject — metacognition an8cience in their Bachelor of Science in nursing
metareflection; understanding how one thinks aratogram of study. The program of study is offered
reflects to explore and generate new conceptsrough MacEwan University, an undergraduate
(Ashton and Newman, 2006). teaching intensive institution, situated in

Thompson and Pascal (2012) discuss the diﬁeren%gmonton’ Canada.

and interrelationship between reflection an€ourse Design
reflexivity. They emphasize that reflection is a
analytical process and reflexive approach
emphasize a mirroring of practice inclusive of sel

Context — Heutagogy

The course has evolved as the faculty member

allenges each offering to ensure learner
) o O engagement and relevance of material for future
anal_yS|s (p. 320). Refle_xwlty IS a k.eY. part Ofnursing practice. One of the primary goals for the
making sure that reflective practice asitically 501y was to address the socialization of nursing

fefklje(zthe pr_aitlce" ép. t'319).' Reflexivity pt;tsl thes i dents. Therefore, class content progression was
substance intorefliection in- a purposeiul anfhentionally structured to flow from being

in;e_ntiolnal way as a key ingredient of Iearn_ing an nowledge of the heart ~ experiential and life
critical in heutagogical approaches and design. world) to knowing (knowledge of the head * facts,

Therefore, the learner governs what and how ®plicy, research) to doing (knowledge of the hand
learn the art of reflecting their best interest to skills and attributes); negating the over fixatio
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on acquiring knowledge to “do” busy work in aworkshops hosted by clinical agencies, community
biomedical paradigm. talks, or other ideas in consultation with the

An intentional intricate weaving in this eIectivefaCUIty' The only stipulation was that students

focused on grounding course decisionsCiaring cl(:ear!)r/ergleferg;d tLOe'? Xfﬁggew%n Igot\:\:a t'hnefl kgg;’.\/;?qr?e
Sciencess a way of being, knowing and doing fo'fhecwlfuture nursinl racl[icew u influentiat 1
all in this community of learning. 9p :

This intentional change in design was viewed aMethOdOlon Used

non-traditional and non-linear. This course waA critical exchange of thoughts between members
focused on three distinct outcomes: conceptuaf the learning community was elicited to foster

(Why and how do we want to achieve?), absoluteetareflection and thus reflexivity. Recognizing

(Which strengths, and limitations, resources - cahe importance of journeying with others was a key
be best utilized?) and lived (Who and how thehilosophical tenant as nursing’'s context is
dynamics of learners can best influence anelational — human beings not things. Integratibn o

create?). cognitive and affective domains to foster meaning

There is a shared responsibility to create classrod 2> demonstrated through student choice and their

dynamics (transformational, collaborative, an%qgﬂﬁztﬁi?l agfd lg{r;(r)‘ti:;)nal ;%n;gzgt'oi?éa'r?n this
empowering) or structures which inform th 4 99 9

development of a community of learning WhiCﬁSciencesThe next section of this manuscript will
does NOT belong to the faculty. This collaborativéeveal the wisdom which was acquired during this

process createsthos— a spiritual manifestation of journey.

shared beliefs, values, and aspirations reflectimscussion: A Contemplative Journey of
mutual participation to transform consciousnedSiscovery

(hooks, 2014). This ethos works to establish equi}_ye
among the classroom partnerships and allow
emergence of a collective identity and knowing. Having choice in self-determining my learning

xperience in this senior elective was at first
timidating, as this was the first time in my

ducational career my voice was considered in
urse design. Guidance for self-determination and

arner, as Student - Nicole

Caring Sciences knowledge, specifically Roac
(2002) has been influential in the design of th
course as faculty were intentional about creatimg

gtnhlgale ?r?(zjisTc?l;?sl,eSgiﬁﬁ/a\tl(vahregﬁeiﬁ/ime; dz(l:f(i)nu brics for specific assignments were carefully
the%r %oice With thése rinciples in m)i/r,ld it Wasexplained and designed to foster my development
' b P s a future educational ambassador. Moreover, a

recognized that many of the strategies eutagogical approach enriched my responsibilit
heutagogy had already been adopted but there was, p?ergmitted err)1e ‘ndeed askedy me pto stud{/
a need to push the envelope further to ensure ' '

truly self-determined learming exoerience efucational material | was interested in pursuing
y g exp ' and would be of benefit to me personally and

Course Content professionally. Having the freedom to make

Content was chosen by the faculty membef‘hoiec? l];%?\t\?erz?] :T”e iésggggsﬁlﬁ t(;?sd urEiUtlljgl
however, evaluative components were a balance gfs P q

activities pre-determined by the faculty member %?nggr ﬁ:}fﬁgﬁ?ih -L?e e%?igiin(:ﬁgr 'Ionur?\aewr:/%as

group teaching presentation and a final exaa congstructive and em gwerin 0 ortjunit f?)lr me

written either in pairs or singularly) and by P ring opp y
, . and | would lobby that this would be of great

learner’s choice. .

benefit for future learners as scholars.

Learners chose two assignments (each worth lﬁf(%wever having freedom was not without

for a total of 30% of their overall grade) fromist | consequences. With this educational structure, shift
comprising but not limited to a scholarly writing q ' . 7
there were both intellectual and emotional

assignment, online forums, a Criticalconse uences to having autonomy when governin
autoethnography, Massive Open Online Course q 9 y 9 9
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my own learning. Intellectually | felt an incredase achievement and excellence. Naturally when
responsibility related to the outcome of my studieseceiving feedback in the elective, | was more
about grades and feedback. Idealistically personally, invested in that feedback as | had
recognize that as a learner, | should always acceptreased ownership of my learning. With more
responsibility for course expectations and goals. choice and opportunity, | felt encouraged to

alpecome more autonomous setting my own learning
goals, while utilizing and discovering alternative

ethods in achieving my intended outcomes.

However, with lack of learner voice there is
increased likelihood of outwardly projecting blam
on the project, the curriculum or the professors i
the learner is not successful or receives feedbatke most remarkable outcome | withessed with the
they were not expecting. use of this philosophical educational approach was

. the chance to see my peers/colleagues show off
Therefore, intellectually, heutagogy reduces thtgeir personality and individualism through their

ability for me as a leamer to displace blame ane ression of teaching techniques demonstrated in
gently forced and encouraged me to take the wh P 9 q

and to set up realistic goals and outcomes for eir education/presentations. For example, we had

t .
course. Furthermore, this approach fostered rﬁ 2Sgr?t?ﬁrtur;gye;g g:::gotze icaén)lgazggr?)icr/]vhgpi\llqe
own ability to develop awareness, through critic g proj P

reflection, of my strengths while also recognizin elt would t_ae th? most effect_|ve method _after
my own challenges which required furthe areful consideration of appropriate and applicable

development. Iltc_erature to support those choices. Wlth this in

mind some learners chose the classical way of
Emotionally, this independence was overwhelmingresenting, in which they speak to the class in a
in the beginning. The emotional consequences hkgtture/PowerPoint presentation.

a lot to do with self-doubt, such as, queStioninEIowever there were some of mv peers who chose
myself: “Am | capable of making these decisions; ' . Y peers )
fo present topics through art and films, while

Will the faculty approve of these decisions? Is thi thers opted for hands on learning experiences and
a trick? What if the faculty is biased in how theg P g exp

think self-discovery and self-determined learnin r:z Lﬁz Zf gaa'lsmsehsér(; dpﬁ“ttlaq\(/ae :ggerﬁ?aot!g?]sognggg g
should be achieved? wiedge w ' p l

learners to work to their strengths while addregsin
Although these questions elicited an emotionareas for potential growth.

response, which was stressful, they also provok . . . . .
self-discovery and independence — which %(ljndlng likeminded people is an advantage in

[ :
invaluable for my future profession as a register I%eutagogy as self-reflection empowered me as a

nurse (RN). Believing in the process was easy bmartneer:n? (llfsc?r\]/er rrggeo?i’ceﬁgggatl[gna; lgplgalf[ﬂ/gee
trusting it was a challenge. | have been raisezhin othods  of Iea?/nin ae]d teachina. For those
educational society, which believes and honou 9 g-

the assumption that teachers are the wiser, aggers who  require strict_structure, rules,
Ogwdellnes and clear expectations heutagogy would

know best, and that a student's role is to obe e difficult for them to embrace and to thrive from
follow guidelines and specifically designe :

curriculum, and not to ask questions. Trusting th@n the flip side, being nudged outside of your
process was not the issue, trusting myself in tht®mfort zone is an exceptional way to invoke
learning experience was ultimately frighteningnterpersonal development. In my opinion, learning
because | had never taken on this amount about yourself as a teacher/learner is the most
ownership for my learning. influential overall outcome of the elective |
experienced. This course design challenged me to

Taking  proprietorship of my education 'Sconsider the depths of my educational capacity and

extremely important. However, it took completin - . )
this elective to show me how vital my own voice %apablllty._ The _sklllset ' acqum?d_ enable_d me to
eel confident in making decisions without a

in the creation of a meaningful Iearnlrquritten guideline and fostering critical thinkingah

experience. As a student | always took pride inmelf-awareness throuah  critical  reflection
education and this fostered my desire fo 9 '
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Although, this alternative approach to educatioAs faculty in a privileged position it was critict
may initially be met with resistance, ultimatelyrecognize that the choice of course design,
learners are empowered while embodying selfrcluding evaluative strategies, can determine the
confidence, assertiveness, and individualism. engagement or disengagement of the learner.
Scholarly teaching is a driver in the pursuit of
excellence in one’s practice. Reflecting on one’s
| am now a Registered Nurse, and as | reflect gractice is paramount to ensure credibility,
this learning experience as | transition fromelevance, and professional growth; fostering
undergraduate learner to professional, | have coroapacity and capability. Added to this privileged
to appreciate heutagogy. The transition tposition is the moral responsibility to engage in
independent nursing practice is extremelyelationships that foster the best in others’
challenging as | have left behind the daily directi humanity.

and guidance to become autonomous. AIthouQIbhe faculty designed a learning experience which
there are mentors in practice when you gradua%est d y b'Igt - i t'g pf K led
the amount of time they invest in you personally j>ered capabiiity — application ot Knowledge,
minimized in comparison to when you're a studenESpe.C'a.IIy considering the compIeX|ty_ . and
Therefore, my accountability for my own practiceamb'gu'ty of the healthcare system, to critically

. ; . . and creatively anticipate and rectify changes.
has dramatically increased from this experience. Letting go of What is leaming andWhen do we

As a new graduate | must recognize my strengtkaow it has occurre? has been a freeing process.
and weaknesses and my gaps in knowledge whiBleing open to possibilities has allowed the
enables me to identify the necessary resourcesfteedom for spontaneous, creative, and
facilitate competency. Heutagogy provided me n@mancipatory learning to occur for faculty
only with knowledge but relational skills tomembers or as we characterized it - “teacher as
identify people’s learning preferences andtudent”. Recognizing that learning does not only
approaches to building collaborative angccur in the moment and the principle that we
meaningful learning experiences. This skill set wikplant seeds for life-long learning” was more
enable me to engage in learning experiences fearamount than insisting on measuring prescriptive
future learners - undergraduate nursing studenksarning moments. As authors reflecting together
peers, and clients. Most importantly, this coursen these three questions we were to ask a forth
highlighted the importance of engaging the learneuestion. What is it that we must bring to the
in developing learning experiences which build ofearning space that we can call the “h” factor that
strengths, fostering capability and capacity. As made a difference in the learning experience for
RN, I am responsible for educating clients to fostéteacher as teacher” and “teacher as student”
health by improving their health literacy. It mag b and consequently for “student as student” and
a daunting task, but | feel more confident antstudent as teacher™? When we trust in the
competent in my ability after this elective. learner's capacity and capability and believe in
shared meaningful learning experiences, we must
adopt the “h” factor to embody Caring Sciences.

Learner, as Teacher - Nicole.

Learner, as Teacher - Faculty

The role of the faculty is truly to create a cuttuf . .
curiosity and an ethical and moral space to leafﬁeﬂectlng together created our space for critical

(Hase and Kenyon, 2001) moving away frorr(Fonsciousness to challenge the why, the vision, and
authoritarian to privilege space honouring aﬁhe. intentionality  of adoptlng heutagogically
contributions. As faculty there were three ke esigned outcomes. Reflection does not need to be

questions which guided further reflection: (1) Whal nd ShQUId not be a solitary experience, indeed it
creasingly is an organizational mandate

is true learning?; (2) Does learning only occu ;
within the confines of a course/classroom?; and ( herwood and Horton Deutsch, 2014), especially
we need to and can share our transcendent

Do we need definitive structures, for exampl . . !
oments in and for our learning. It is the

evaluative components, to justify that learning hd®

been achieved or can and should learning be quio‘?}nbOd'ment O.f Car_lng Smences, expressed as love
and compassion, in the relational space by the
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teacher with students in all roles that enabled thenplications - Innovation and Revolution

success of the elective. . .
Teachers, as learners, engaged in scholarship of

One of the hardest struggles of “letting go” wass thteaching and learning view their profession as a
belief that for learning to occur it must bepractice setting which requires ongoing reflection
measured quantitatively. The process of “lettingf learning (learner as subject), to ensure releyan
go” truly embodied our ownCaring Science and credibility. This reflection of the learning
practices. There must be a balance betweemrperience supported by literature reflects
mastery of course content and the pursuit of atholarly teaching (Allen and Field, 2005). A
inner journey of truth and knowledge acquisition tsuccessful learning experience requires
foster curiosity for future practice. Bridging theunderstanding of the learner, teacher, content, and
learning divide required a paradigm shiftcontext to foster engagement. Recognizing all
recognizing that learning had been achieved whésarning is contextual supports the belief that
the student said it had. Our commitment to thieeutagogy must ground nursing curricula. Teachers
struggle of learning is not providing the answerkave the responsibility to be accountable to the
but creating experiences where struggle for tHearner’'s needs; helping them establish goals and
student is apparent to foster growth and to hefpovide resources for their own exploration.

them tap into their own potential. The answers
not matter — how we challenge our thinking is wh
is invaluable and necessary.

dT?he purpose of the learning relationship is the
Lhared discovery of meaning; especially from the
undergraduate nursing student’s perspective
Learner, as Student -Faculty. gaining and sharing knowledge. One of the key
Understanding the importance of embodiment fles of facu_lty s to create an ethical morgl §pac

0 learn, while addressing power, connection, and

nursing is critical to our understanding and, o Embodving & teachin hilosooh
consciousness of Caring Sciences. Mason (201 Y. ying 9 b phy

phiozogicaly makes . sincion betweer[SCIV of Carng Scences wh pomoe cang
holism and embodiment in nursing practice the 9 y

clarified this importance. If we consider that thénfgjrzr;;in \t,ciﬁ']r C|i21;tj;e(La%|;(;fej§Ioer![aléjm 20?2;’
student is an embodied person transforming as t éarners who trust and feelgsafe in 'i'nitiatin '
design of the course creates opportunities and t Scourse with their teachers mav engage ?n
teacher simultaneously responds by being pres N . _may -engage

in the teaching learning space, then the teache%gowlgdge translation and application in practice
caring presence becomes part of the studenyg o et BIE VI E0 O
person during these interactions and remains gf ; ) ougnts 9

part of the lived learing experience. The teader niellectual stimulation and moral imagination. A

. . - teacher who embraces Caring Sciences as
an embodied person transforming as well in tf 9

presence of the student. Recognizing the adopti %undatlonal for nursing education, *... exposes

of heutagogy as crical for the embodiment an 20 FERARCE AT o enesal
Caring Sciences for faculty will become ’ ’

. . ; . . scrupulous respect for the student's autonomy,
increasingly important as nursing eplucanon moves d haF; an interegt in meeting and connecting wi%llq
from measured outcomes, linearity, teacher

expert, to dialogue and discourse of the learni e17stud2e)nts experience” (Alvarez and Moya,
experience and the acknowledgment of why a ' P-2).
how learning is best described as a live€@onclusion

Itentional embodiment by he.primary author o2UrSe design grounded in hettagogy and Caring
y P y ciences as described in the authors’ experience

Caring Sciences led to enabled engagement in the

learnin artnership allowing for the authenticreated the space for true ethical and moral
9p P 9 éngagement for learning. Through deliberate

expression of humanity dsve actualized in the “letting go” of old paradigms and honouring the

lived experience of the course. roles of “student as student”, “student as teacher”

www.internationaljournalofcaringsciences.org



International Journal of Caring Sciences January-April 2019 \ple 12 | Issue 1| Pagel7

“teacher as teacher” and “teacher as studer®tyson, C. (2016). Engagement Through Partnership:
engagement of learning to meet the demands of Students as Partners in Learning and Teaching in
higher education and prepare baccalaureate nursingHigher ~Education. International ~ Journal  for
students to meet the challenges of health care in/cademic Developmergl(1), pp. 84-86.

. o . .Hase, S. and Kenyon, C. (2001). Moving from
the 21st century was possible. The privilege withif Andragogy to Heutagogy Implications for VET,

the learning relationship, embodleq as dual AVETRA. Adelaide, March. (Proceedings of
learners, nurtures and fosters an environment for pasearch to Reality: Putting VET Research to Work:

all to flourish which cannot nor should not be Aystralian Vocational Education and Training
underemphasized today. Expression of our Research Association (AVETRA), Adelaide, SA,
teaching and learning humanity, in love and care, 28-30 March, AVETRA, Crows Nest, NSW).
becomes a shared relational process amohgse, S. and Kenyon, C. (2007). Heutagogy: A Child
learners in community to foster emancipatory Complexity Theory.Complicity: An International
practices in nursing education and thus embody Journal of Complexity and Educatiof(1), pp. 111-

Caring Sciences. 119
J Hills, M. and Watson, J. (2011). Caring Science:
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