International Journal of Caring Sciences January-April 2021 Volerm4 | Issue 1| Page 18

Original Article

Nursing Students' Perspective of Faculty Caring usig Duffy's Quality
Caring Model: A Q-Methodology Study

Barbour, Connie, EdD, RN, CNE
Associate Dean of Undergraduate Programs, Tanner Hdth System School of Nursing
University of West Georgia, Carrollton, Georgia USA

Volkert, Delene, PhD, RN, CNE
Associate Professor, Galen College of Nursing, Caiiton, Georgia, USA

Correspondence:Connie Barbour, 149 Camden Woods Place, Dallas;gge80157 404-617-7707 USA
cbarbour@westga.edu

Location of study University of West Georgia, 160Maple Street, Carrollton, Georgia 30118

Abstract

Background: Researchers of nursing education have foundsthdents best learn concepts of caring from caring
interactions with faculty, classmates, and patiefitss places nursing faculty in the position téuence students'
opinions and impact student acceptance and redpedhe concept of caring within the nursing prcies.
However, literature shows that students do not ydvpeerceive faculty's caring and caring acts tgtexi

Objective: The purpose of the study was to explore contenmporairsing students' perceptions of which
characteristics, qualities, or behaviors exhibibgdfaculty are consistent with caring in acadenattisgs, such as
classrooms, simulation, and skills laboratory udhugfy's Quality Caring model.

Methodology: Q-methodology, a research method specificallyl usestudy people's "subjectivity” or viewpoints,
was used. This method consists of five steps, lware concourse development, creating of Q-statemnisom the
concourse, data collection via Q-sort, which rardees the Q-statements, data analysis using ctoe$aand factor
analysis, and lastly, interpretation of factors thssisted in the identification of model Q-sor#{ayl descriptions of
the perceptions.

Results: Three factors emerged, and the model Q-sortscised with each were entitled "content-conscious,"
“"cheerleader," and "consumer-focused."

Conclusion: Most contemporary pre-licensure nursing studemts te delivery of content effectively and
efficiently as the most caring behavior faculty eibit. Additionally, students believe that th&hyould receive a
quality product they have purchased and that fadifiplays caring by helping them reach their godlastly, only

a small portion of students desire caring faculhovmnentor them and support them emotionally. Thisrimation
could help faculty understand contemporary nursiugients and the characteristics that studentsdégabnstrate
caring to better support student success and progteicomes.

Keywords: caring science curriculum; Q-methodology; nursshglents; faculty caring

Introduction (2011) identified the need for emphasis on caring
nursing education, as they understood that
rsing students needed to understand this concept
translate caring to future patients. By
derstanding what caring in nursing is, one can
tter learn it and, in turn, better practice it
§Vatson, 1998, Hill & Watson, 2011;). This places
nursing faculty in the unique position to impact

Caring is considered the essence of nursir
(Watson, 1998; Brown, 2011). Educators an
researchers of nursing education have found that
students best learn concepts of caring from carif
interactions with faculty, classmates, and patien
(Brown, 2011; Labrague et al., 2015). Brow
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student acceptance and respect for the conceptcommittees dedicated to addressing students' needs

caring within the nursing profession. in the "Caring for Students Committee" and the
Though caring is often best learned through cari eds_ of Iflaculty in the “Caring for Faculty
ommittee.

interaction, current literature supports that facsil
caring and students do not always perceive cariftpwever, analysis of the pre-licensure nursing
acts to exist (Zamanzadeh et al., 2015; Labraguepgbgram's end of semester course evaluations and
al. 2016; and Henderson et al., 2020). In pais, thexit surveys for the last five years demonstrase: th
misconception can be accredited to the balance sifidents and faculty appear to view caring
caring and imbalance of power in the studenbehaviors and attributes differently. There appears
faculty relationship (Henderson et al., 20200 be a disconnect between faculty caring
Additionally, what characteristics, qualities, otbehaviors and students' perceptions of those
behaviors students identify as being consistertt wibehaviors as caring. Therefore, the purpose of this
faculty caring can vary, thus contributing to anmultiple-phase study was to explore contemporary
perceived lack of caring on the part of faculty bywrsing  students' perceptions of  which
students. Research indicates that faculty roleharacteristics, qualities, or behaviors exhibligd
modeling caring may impact what students learfiaculty are consistent with caring. This
about caring and how they demonstrate caring information may then be used to help nurse
clinical situations (Kelly, 2007; Labrague et al.educators identify best practices to promote
2015; Henderson et al., 2020). Suppose studerssitive faculty-student relationships, ultimately
perceptions of faculty caring are not congruergnhancing student success. The research question
with the faculty's. In that case, differences imddressed in this study was: What characteristics,
learning about this vital nursing concept can tiesuljualities, or behaviors exhibited by faculty do-pre
and learning related to caring in nursing can H&ensure undergraduate nursing students in a
negatively impacted. Evidence supporting whataring science curriculum perceive as indicating
students perceive as caring and caring behavidleat faculty are caring?

exhibited by faculty is sparse and outdate ) . .
(Henderson et al., 2020). An understanding of Wh% ethodology: Q-methodology was used in this

contemporary students perceive as caring, nurse udy's design because it is a method specifically
porary P 9, NUISEZeA to study people's "subjectivity” or viewpoints

caring behaviors, and, more specifically, of nugysin Brown, 1982; Watts & Stenner, 2012). Q-
faculty in academic settings is needed to ensu‘ ethod’ology ' consists  of qu;':llitative' and

xgzeelezltt‘g?g[tiséleﬁtnsd behaviors are consisten &antitative characteristics and comprises five
: steps to implement (Watts & Stenner, 2012).
Background: The institution that is the site of These steps include: (a) development of a
study is a public university in the southeasterooncourse, (b) selection of Q statements from the
United States. Additionally, the school of nursingoncourse which form a Q sample, (c) completion
has two separate campuses. The caring sciemfea Q sort in which participants rank-order the Q
curriculum at the study's site was implemented sample, (d) data analysis of the Q sorts using
the dean and staff beginning in 1992. The carirgprrelations and factor analysis, and (e)
science curriculum's goal was to allow for thénterpretation of the significant factor loads that
connection of heart, soul, mind, spirit, andassisted in the identification and description of
emotions of students and teachers while alsnodel Q sort(s). Each model Q sorts identify the
inviting passion, intellect, morals, and love itlh@ perceptions or viewpoints of the participants.

xplore. " several " theorists. throughout  2uYs Qualty Caring Model (2018) focuses on
curriculum, including Jean Watson Milton?elgtlonshlp-be}seq caring a_md is the framgwork_ for
Mayeroff 'and Joanne Duffy Thes'e carin which the institutional setting created their cgrin

’ : cience curriculum. The basis of this model is the

theories are t_agght to stud_ents, but EVery semes ‘arrse-patient relationship. Duffy (2018) stateat th
students participate in caring group activitiest th%urses should engage in caring relationships for th

cross between the classroom and clinical settings,,. .
Also, the nursing department governing body hg?satlent to feel cared for. The engagement in

www.internationaljournalofcaringsciences.org



International Journal of Caring Sciences January-April 2021 Volem4 | Issue 1| Page 20

genuine caring relationships is defined by Duffy'sf the participants' placement of Q statements at
eight caring factors, which, if implemented, helghe far ends of the card sort grid (+5, -5) were
solidify the caring relationship. These caringbtained during data collection and offered further
factors are as follows: mutual problem solvingyiewpoints for the model Q's final interpretative

attentive reassurance, appreciation of uniqy®ocess sorts.

meanings, healing environment, human respeﬁ It
encouraging manner, basic human needs, angSu S

affiliation needs (Duffy, 2018). Because thisThe researcher's interpretation of the resultant
framework is the basis of the caring scienckctors and factor arrays comes from an informed
curriculum from which the participants come, theinderstanding of the research topic, statistical
researchers used the eight caring factors to guigealysis of Q statement placements, and
the development of the concourse and Q-sampiensideration of participants' statements collected
used for data collection. After data analysis, thidVatts & Stenner, 2012). Three highly significant

framework guided the interpretation of results.  factors, which operationalized pre-licensure

ursing students' perspectives about faculty caring

Institutional review board approval was obtaine ; i
before the beginning of the study. With Qgehawors and characteristics, were revealed (Table

methodoloav. the samole size is not as crucias asy’ 2, and 3). Forty-one Q-sort were collectedhwit
obtaining gg' heterogenelozusl sample uo'f th‘?free factors identified to account for 908=37)
0
participants (Watts & Stenner, 2012). Therefore, the Q sorts. Only 10% or four Q sorts were not
i

urposive, heterogeneous sample of the first a presented in the following = interpretations
purp : 9 P . cause they did not significantly load on any one
second-year, currently enrolled pre-hcensur}ea

underaraduate  nursin students  who  hav ctor. Once factor analysis was completed, and
g 9 .significantly loaded factors were identified, a
completed at least one semester of the nursi g?

roaram. in the carina science curriculum wereedm to a qualitative process was used to ingerpr
progr: 9 . . e participants' factors or shared viewpoints. The
recruited for the study. Participant recruitme

. ree statistically significant factors (model Q-
occurred at several points throughout twi orts) were labeled  “content-conscious,”

semesters and on both campuses sites to enswe%%%erleader," and "consumer-focused.”

adequate and appropriate sample was obtained.

Informed consent was also obtained from affontent Conscious - Factor OneThe first factor,
participants, and numerical coding was added teontent-conscious" accounts for the largest
the data gathered before analysis to maintaportion of participants (46%) = 17). Significant
anonymity. Q-statements that students strongly agreed with

+5 and + 4) include faculty teaching the material

Data analysis used several statistical processugmg detailed explanations of real-life examples

including b_y-Pearson correlatpn, fac_tor analy5|sand having teachers communicate expectations and
factor loading, and factor rotation using an alph

value of 0.05 to determine statistical significancelfﬁovlde helpful feedback. Students that loaded

nto this factor commented that they want
A freeware program called PQMethod 2.35- - .
(Schmolck 20%4)gwas used to a(r?\alyze the dacom‘ldent teachers. They appreciate faculty who

The following criteria guided the analysis: (a) are their experiences in the profession and can
o 9. 9 NAYSIS: &) ommunicate "the why" of content. One student
ability to explain as much of the variance in th

) : . Lo Bxplained why they strongly agreed (+5) with Q-
correlation matrix as_possmle, (b) minimizing th%teﬁement 193’/ "sh):)uld bgey kn%wledggea)ble ab?)ut
number of confounding sorts (sorts that load Of), o by stating'the content is why we're all
more than one factor), (C) minimizing non'here; it should be explained wellknhother student

significant sorts (sorts not loading on any on : ] "
factor), and (d) avoidance of significantlygtrongly agreed (+5) with Q-statement 17, "be

willing to explain difficult content in more detdil
contelaed acors (Wats & Sterner, 2012). ONE) staing fel ke s i il art o my
rocess was used to e;< lore viewpoints rglated arning.  Sometimes it is very difficult to find
P ' .  €XP P Qiiable or comprehensible answers
the topic being studied to create themes for the

identified factors. Post-sort written explanation
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online/references. It is important to me tdConsumer-Focused - Factor Three:The third
understand the why to understand the how." factor was labeled "consumer-focused" and
accounted for 38% n( = 14) of participants.
Students in this factor strongly agreed (+5) with Q

most disagreed (-5) with regarding a caring facult tatement 59 "should help students reach the goal

behavior was Q-statement 29, "allow the studenS o%?gowgl]g ?henu;? deg'{s' streét;rl?",rhtehefacglgl/ of
to come late to class" statifity is disrespectful for P 9

a student to arrive late to class. The S,[udentjsecomlnganurse because that is what we are here

should know the expectations. Unless there iss ;tzgq'l'trr\]:trzaﬁhsayggszaé? gﬁ;’?‘)ggg?‘ruf;ﬁ?geg to
valid reason, tardiness should not be accepted.(mtain a BSN and pass the NCLEX. We rely on

Students also most disagreed (-5) with Q-stateme roper material, tools, and evaluation to achieve
52 "makes you feel like they are in this strugglé . P ' ’

; " — s goal." Students in this factor also strongly
with you," stating'l feel that the professor should ' . " .
not be in the struggle with us, but they have gofgree with Q-statement 14, “does their best to

through the struggle before us and then can tea ach students the content by statintis' is
us from that experience. important because there is so much content

available and not enough time to learn all of the
Cheerleader - Factor Two: The second factor, information, so we need teachers to teach the
"cheerleaders," accounted for the smallest porti@ontent needetd Other students in this factor
of participants (16%n = 6) and included most expressed the same sentiment statidge$ their
agreed (+5 and +4)) statements studargs to best to teach content; so | can learn and get the
identify faculty caring behaviors as "being kind,'most out of classand"It shows they're motivated
"being helpful,” and "being understanding, " beingo teach us so we can be the best nurses."

a teacher who will push students to do one's bestC

bring out the best in students,” and" show genumirsongly disagreed (-5) with Q-statements "knows

concern for students' academic success. SIUdeE-leir students by name.” Students in this factor

who sorted into this factor most strongly agre tated,"interpersonal relationships are not a bi
with Q-statement 40, "that faculty show they argaed, per P . a big
{orlty. We strive to pass as a wholg:Knowing

vested in the student's learning” and Q-statem e students by their names does not have a major
25 that faculty "show respect to the student" stati impact on the Bi/nstructor or how well thev teach ,,J
"When teachers show respect to others it show P y teach.

. they don't need to (know) my name to casnt
that they genuinely care much more for you. Lack NOTR
of respect indicates that they don't think much o} don't think it really matters as long as theych

you asie rom being ther Suderconversely, O LA ke facorone, cortet conscious,
students in this factor strongly disagree with Q= gly

statement 31Is someone who works with you if ?(;S?gr:?ee?ovggsg]zttaet??; Tlt rigtgs frlllor\gfégiisai?em
you need an extension on an assignmstating, ’ P

"I believe that you should be able to have timgriegoé?liib}ﬁt CI:;Z ;)r rvc\)l?er:solftghozlr:j?'t ZTI%\\'IVVS
management skills and if a caring faculty truly} P Y, P

cares about you, they should expect to uphold;1 ?énzglzrsgfnu;(rj zlqlg/ ﬁgg ,El_khag t';;t:sh;nsi)éﬂ:jed
standard on when turning in assignments on time. 9
not allow the student to come late to class because

it takes away from the learning experience."

Conversely, the students who sortetb the factor
"content-conscious” perceived tltatement they

onversely, students in this factor, interestingly,
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Table 1: Factor 1 — Distinguishing statements

No. | Q-Statements Rankin | Z- Duffy**
g score
18 | should be knowledgeable about content 5 227 |6
17 | be willing to explain difficult content in more it 5 1.99 6
2 give helpful feedback 4 1.80* 1
60 | Should communicate expectati 4 1.79* |6
38 | Helps the student understand what they did w 3 1.43* 1
13 | implements constructive criticism given to them 3 127 |1
4 rea-life examples for all content 3 0.95 6
44 | should appreciate the differences of learning style 2 0.63 5
30 | not be punitive in their teaching and/or gradingest 2 0.53* |7
27 | is understanding 1 0.37* |4
59 | help student's reach the goal of becoming a nurse 1 0.34* |8
34 | does not overload students with unnecessary reading | 1 0.28* |6
46 | other things going on in their life outside of soho 1 0.24* |5
24 | should be nc-judgmental 1 0.12* |3
16 | is one that can mentor me 0 0.07 8
43 | should show genuine concern for your academic ssccg 0 -0.02* | 4
41 | knows their students by name 0 -0.10* | 2
12 | iskind 0 -.032* |3
9 should appreciate cultural differences -1 -.043* |5
47 | should show they care for our wellbeing -1 -.051* |7
48 | should show they care for our wellbeing -1 -0.52* | 7
54 | motivates the students -1 -0.67* | 4
10 | understand that nursing school is difficult fordsats -2 -0.81* |5
51 | helps us pass tests by teaching us what will bé on -2 -0.81* |1
6 wants everyone to succeed -2 -0.82* | 4
37 | pushes me to do my best -3 -0.87* |1
31 | works with you if you need an extension on an assgnt | -3 -0.94* |5
21 | should bring out the best in their students -3 -0.95* | 4
15 | should help with test taking strategies -3 -0.95* |1
33 | makes the learning environment fun -4 -1.48* | 6
52 | makes you feel like they are in this struggle wibi -5 -1.87* |1
29 | allows the students to come late to ¢ -5 -2.35* |5

P <.05; *Indicates Significance at P < .®1Duffy's Quality Caring Model
1 — mutual problems solving; 2 — attentive reassea3 — human respect; 4 — encouraging mannappreciation of unique
meaning; 6 — healing environment; 7 — basic hunemus; 8 — affiliation needs
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Table 2: Factor 2 — Distinguishing statements

No. | Q-Statements Rankin | Z-score Duffy
g
40 should show that they are vested in your legrnin 5 1.63* 2
39 is helpful 4 1.53* 1
12 is kind 4 1.48* 3
37 pushes me to do my best 4 1.44* 1
21 should bring out the best in their students 4 361. 4
43 should show genuine concern for your acadentcess 3 1.30* 4
27 is understanding 3 1.26* 4
50 is honest 3 1.17* 3
59 help student's reach the goal of becoming aenurs 3 0.98* 8
18 helps the student overcome test anxiety 3 0.95* 7
48 Cares about my wellbeing 2 0.94* 7
2 give helpful feedback 2 0.77* 1
41 knows their students by name 2 0.62* 2
5 not just another student 1 0.46* 5
23 makes the student feel valuable 1 0.41* 2
42 should be friendly 1 0.25* 3
13 implements constructive criticism given to them 0 0.13* 1
19 should be knowledgeable about content 0 0.12* 6
44 should appreciate the differences of learniglgst 0 0.11 5
10 understand that nursing school is difficult $ardents 0 0.09 5
33 makes the learning environment fun -1 -0.03 6
14 does their best to teach students the content -1 | -0.19* 6
38 helps the student understand what they did wrong -1 -0.55* 1
46 other things going on in their life outside oheol -2 -0.57* 5
57 grade students fairly -2 -0.61* 3
7 believes in second chances -2 -0.64* 3
26 should believe that the student wants to learn 2 - -0.70 5
3 makes tests that truly reflect what studentsniegr -3 -1.13* 1
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35 makes time for each individual student -3 -1.15* 2
34 does not overload students with unnecessaryngad -3 -1.26* 6
17 be willing to explain difficult content in modetail -4 -1.37* 6
4 real-life examples for all content -4 -1.44* 6
51 helps us pass tests by teaching us what wilnbie -4 -1.55* 1
30 not be punitive in their teaching and/or gradibyde -5 -2.39* 7
31 works with you if you need an extension on asigasnent -5 -2.64* 5

P <.05; *Indicates Significance at P < .01 Duffy's Quality Caring Model
1 — mutual problems solving; 2 — attentive reasstga3 — human respect; 4 — encouraging mannexppreciation of unique
meaning; 6 — healing environment; 7 — basic huneeus; 8 — affiliation needs

Table 3: Factor 3 — Distinguishing statements

No. | Q-Statement: Rankin | Z-score | Duffy
g
59 | help student's reach the goal of becoming a nurse 5 2.21* 8
17 | be willing to explaii difficult content in more dete 4 1.62 6
49 | stress can influence our ability to perform well 4 1.28* 6
18 | should be knowledgeable about content 3 1.20* 6
46 | other things going on in their life outside of soho 3 1.12* 5
51 | helps us pass tests by teaching us what will bi¢ 3 0.90* 1
38 | helps the student understand what they did wrong 3 0.87* 1
34 | does not overload students with unnecessary reading | 3 0.86* 6
25 | shows respect for students 2 0.77* 3
55 | should be empathetic to my concerns about the class | 2 0.62* 5
10 | understand that nursing school is difficult fordsats 2 0.5¢ 5
4 rea-life examples for all content 1 0.52 6
43 | should show genuine concern for your academic st 1 0.50* 4
32 | we have no idea what it's like being a real nurse 1 0.41* 8
45 | listens to you 1 0.27 4
21 | should bring out the best in their students 0 0.24* 4
48 | Cares about my wellbei 0 0.13* 7
2 give helpful feedback 0 0.12* 1
37 | pushes me to do my best 0 -0.05* 1
27 | is understanding -1 -0.16* 4
58 | should have timely replies -1 -0.58* 1
33 | makes the learning environment fun -2 -0.6(¢ 6
53 | is receptive to the insight of students -2 -0.74* 2
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44 | should appreciate the differences of learning style -3 -0.84* 5
12 | iskind -3 -0.85* 3
13 | implements constructive criticism given to them -3 -0.97* 1
30 | not be punitive in their teaching and/or gradingdest -4 -1.49* 7
31 | works with you if you need an extension on an assgnt | -4 -1.89* 5
41 | knows their students by name -5 -2.34* 2
29 | allows the student to come late to class -5 -3.13* 5

P <.05; *Indicates Significance at P < .0% Duffy's Quality Caring Model

1 — mutual problems solving; 2 — attentive reassea3 — human respect; 4 — encouraging mannappreciation of unique

meaning; 6 — healing environment; 7 — basic hunemus; 8 — affiliation needs

Table 4: Demographics Listed by Factor

Demographic Factor 1 Factor 2 Factor 3
Characteristic Content-conscious Cheerleader Consumer-focused
(17 total) (6 total) (14 total)
Gender 12 Female 4 Female 13 Female
5 Male 2 Male 1 Male
Age 13 <25 4 <25 13 <25
2 =26-30 2 =31-40 1=26-30
2=41-50 0=41-50 0=41-50
Program level 8 Junior 2 Junior 9 Junior
9 Senior 4 Senior 5 Senior
Campus 11 = Campus 1 3 =Campus 1 8 =Campus 1
6 = Campus 2 3 = Campus 2 6 = Campus 2
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Table 5: Consensus Statements

No. | Statement Rank Factor 1 Rank Factor 2 Rank Faor 3

1 should be approachable 2 2 2

8 should be patient -1 0 -1

20 should be supportive 0 0 0

22 should be compassionate 0 -1 0

28 should be considerate 1 0 0

36 should be flexible -1 -3 -3

45 listens to you 2 2 1

56 should be encouraging 0 -1 1-

Discussion consensus statements end up not playing a role in

Igorming the model Q-sorts. The consensus

In Q-methodology, demographic information Caf&tatements for this study (table 5) are revealing i

be used to inform the factor interpretation. Whe

analyzing the demographic data for this study, n at they shgw, tl)lased_qn the nehutral r:ankmg .Of.Q
relationships between the demographié atements by all participants, that charactesstic

charctersics of gender, sge, he campus §f 1200 compassinate conadert el o
instructions, or semester within the program werg ging y 9

found that would further explain the significantl)}:)ehavIorS as those that define the significantly

loaded factors (Table 4). These findings are s'rmilétoadlng factors described above.

to Labrague et al. (2016), in which they evaluated\gain, nursing students in the academic setting
450 nursing students' perceptions of faculty caringay find the proficient use of effective teaching
in four different countries, India, Greece, Nigeriastrategies as more caring, as noted by factor one
and the Philippines. They, too, found that evelabeled "content-conscious." The often thought of
though the concept of caring could have culturatudent-teacher relationship includes being
components, no demographic data statisticalgncouraging, considerate, and compassionate.
correlated with their findings. This may indicateThese findings are like several studies that found
that caring behaviors, in an academic settinghat students believe effective teachers are
reflect more the learner's needs than definedes fhrepared, use active teaching strategies, and that
needs of a student entering a profession based sindents place greater value on how knowledgeable
caring. the educator is than on the relationships (Kelly,
007; Al Nasseri et al.,, 2014; Labrague et al.,
%5; Matthew-Maich et al., 2015; and Reising,
mes, and Morse, 2018). This is also reflected in
actor two of this study, "consumer focused," in

This thought can be further supported by looking
the consensus statements for this study. ConsenSu
statements are those which do not load on any o
factor significantly. Another way to consider

. 0 .
consensus statements are those Q statements igg hree3 d8 /(0 5)Of/vitﬁuf[ggnig-stzg%%ﬂtstha?trf(;2?1||¥
all students agreed with and ranked similarly 9 y

Since Q-methodology's goal is to distinguislqemonsnate caring by "knows students by their

between Q-statement rankings and thus gener%t%i&en'1 tio:?sthg?dl:r% Vggzn'n;[ﬁéesgggs bi?alé:t
significantly loaded individual factors, the P

practices stress the importance of educators
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knowing the students by name (Chambliss, 2014urse (Benner, 1982). This concept was again
Pralle, 2016; and Cooper et al., 2017). Anotheevisited and emphasized further in Benner et al.
indicator that supports the idea that nursin@010) Educating nurses: A call for radical
students desire to have sufficient class timeas$ thtransformation, which has been used throughout
84% strongly disagreed (-5) with allowing "comingacademia and the healthcare industry to improve
to class late" (Q-Statement 29) was a caring faculburses' educatiorit may be that nurse educators
behavior. Nursing students felt that allowindhave stereotyped or labeled the contemporary
students to come late to class was an issue rafrsing student as demanding and challenging to
concern. For example, they felt this is disrespictfteach. Nursing education may have strayed away
to other students, disruptive, and nofrom teaching pedagogy that effectively meets the
unprofessional. This could indicate that nursingtudents' academic needs—ultimately impacting
students in this study relate professionalism tilneir perceptions of caring.

caring rather than the characteristics of bei

patient, supportive, considerate, and encouragin nLgastly, when considering the contemporary nursing

Ystudent's perceptions of caring, nurse educators
As nurse educators in a curriculum based on caringed to consider the influence of the socio-
science, it may be important to reflect upon anelconomic underpinnings of the time and personal
remember that students' genuine caring ultimatetpntextual issues rather than just the student's
goes back to how well we teach them. The twgenerational characteristics.
factors, "content-conscious" and "consumer; .
. As many know, college programs are expensive
Iﬁ?sus;gaythiitdiigfgutr;tarogtﬁgzgtgf(;geinQd-eS;drtiallgnd cost thousands of dollars a year to re_ceiv_e an
that nursé educators are experts in their prese‘5 ucation. (Bustamante, 2019). Students in hlgher
content. Students care that nurse educators ¢z nucgtlon und_erstand the con sumer-based society
eﬁectivély use examples from their practice t(iﬁ which they live, a_nd by paying for an education,
explain the content and be willing to go that extr% student has certain expectations they want to be
NN ) fhet. Contemporary nursing students are no
step to explain difficult content to connect wittet ?
n

student. As mentioned earlier, the Q-stateme ifferent, and this was reflected in factor three,
. i . T . ‘consumer-conscious.” These students not only
were aligned with the eight caring factors i

Duffy's Quality Caring Model. Al positively rbercelve caring faculty as one who can "explain

. . ifficulty content in more detail” (Q-statement 17)
placeql (?I-Statements In b'c'>th the “conten hey perceive caring faculty behaviors that help
conscious" factor one and "consumer-focuse

hem meet their goals of becoming a nurse and

Eﬁiﬁ;_ a:g%?::] V;’:;[R/inDUfgnsd Cf:r?r? f?;é?cr)r Ogii’understand the stressors they are under in trging t
P 9 g meet this goal.

healing environment (table 1, 2, and 3). When
applying Duffy's caring factors to the academitn the study conducted by Labrague et al. (2015),
setting, one can now see how students perceivénawhich they quantitatively determined students’
healing environment, the classroom, and howerceptions of faculty caring, they found that
educators and students are in a relationship tHatulty need to improve most on the behaviors
stresses mutual problem solving and learninglated to controlling the educational environment
content effectively. and become flexible meet the student's needs. This
e . can explain why students in the "consumer-
This finding can also be reflected in what Bennecronscious" factor perceive faculty caring as

nggtsmﬁaf?émw:f\zceeépgmgrgt nE?s\,l(\;s nuBrZ'r?r?)ehavior that helps them meet their goals. Again,
9 . pert ’ 55 noted by the consensus statements shared in
noted that novices have no experience. Therefo;&

the development of knowledge needs to begin wi
practical associations repeated often and thembeglo
to be linked to experiences gained during thg

educational process. Novice nursing students w g
to be shown why content is essential and howag)X

use experts' content to transition to becoming a

able 5, caring attributes of encouragement,
pport, and compassion need to be provided in the
ntext of helping students meet their goal of
coming a nurse and not just part of the
rmalized behaviors faculty assume they should
hibit.
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Limitations: Much of the strength and reliability =~ names in a high-enrollment biology classroom. CBE
of data collection using Q-methodology comes life sciences education, 16:1-13.
from creating statements that broadly represeDuffy J. (2018) Quality caring in nursing and healt

viewpoints related to the phenomena being studied. 5y5tem53§'mp|icati0_f15 for clinicians, educatorsd an

However, the literature does not reveal a 'fa‘i'(ers( ?{d-)l-(sggg‘ger Publishing Company, New
ibed stopping point when exploring the ~Or MEY YOTS 5=

Hiscou Froneman K., du Plessis E. & Koen M. P. (2016)

discourse related to_the S,tUd'ed phenomena anugective educator—student relationships in nursing
used to generate viewpoint statements (Brown, equcation to strengthen nursing students' resgienc
1982, Watts & Stenner, 2012). Therefore, the cCurationis, 39:1595.
researchers cannot be assured that the Q statementhttp://dx.doi.org/10.4102/curationis.v39i1.1595
used during data collection provided a fulHenderson D., Sewell K & Wei, H. (2020) The impacts
representation of the phenomena' possible of faculty caring on nursing students' intent to
viewpoints. Also, because Q-methodology uses a graduate: A systematic literature  review.
purposive sample, there are limitations to applying International Journal of Nursing Sciences. 7:105-

: 111
these results to the general population and the fFI‘-liIIs M. & Watson J. (2011) Caring Science:

that the parfuCIpan_tS W.ere nursing Students_ fron Curriculum revolutions and detours along the way.
one public institution in the southeast using & |, A Graubard & R. M. Piscitelli (Eds.) Creating a
caring science-based curriculum. caring science curriculum: An emancipatory

Conclusion: Though results are not generalizable Pe€dagogy for nursing (pp. ~3-26).  Springer

. : Publishing Company, New York, New York, USA.
due to the nature of the study's design, the asith , : .
believe that the findings can add to thgelly C. (2007). Student's perceptions of effective

. . . .~ clinical teaching revisited. Nurse Education Today.
conversation of how to model caring behaviors in 57.gg5 ggo.

academic settings, such as in the classroom, |iflorague L., McEnroe-Petitte D., Papathanasiou .,
simulation, or in the skills laboratory. By Edet, O., & Arulappan J. (2015). Impact of
extending our influence and modeling caring in the instructors' caring on students' perceptions ofr the
academic setting, students will feel cared for and own caring behaviors. Journal of Nursing
are motivated to care for others. Ultimately, this Scholarship. 47:338-346.

will impact the patients they will be taking care o Labrague L. J., McEnroe-Petitte D., Papathanasipu |
Edet O., Arulappan J., Tsaras K., & Fronda D. C.
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