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Abstract
This study was conducted to determine the effect of internships on nursing students’ clinical decision-making
skills and professional values. This descriptive study used a pre/post-test design with a single group. The study
sample consisted of 100 nursing students. A significant difference was found between the interns’ Nurses’
Professional Values Scale total (pre-test=113.55±22.39; post-test=125.56±20.47). No significant difference was
determined between the Clinical Decision Making in Nursing Scale total (pre-test=138.98±16.13; posttest=137.97±16.24) pre-test and post-test mean scores (p>0.05). It was concluded that nursing internships
positively affected nursing students professional values, but did not affect their clinical decision-making skills.
Keywords: nursing student, internship application, decision making, professional values

Introduction
Many countries pursue educational policies and
make efforts to transfer nursing training
programs from hospitals to university settings, to
raise the quality of nursing education and to
develop nursing as a discipline with both
academic and practical aspects. Nursing, a
discipline based on practice, aims to enable
students to be academically prepared for
acquiring and developing specific knowledge and
skills to manage their healthcare practices and
applications, and to gain sufficient practical
experience to use them in real life Therefore,
professional nurses design and use various
clinical training models to help nursing students
improve their practical knowledge, and thus
optimize their overall learning process (Edmond,
2001). Simulation and laboratory experiences
www.internationaljournalofcaringsciences.org

provide important contributions to the
development of nursing students’ knowledge and
skills. However, the clinical experience
developed by providing patient care in a practical
setting is an indispensable component of the
nursing profession and is regarded as a sign of
quality in nursing education (Tanner, 2006a).
Clinical nursing education has two legs academia
and health institutions which affect each other.
One of the most important components for
successful clinical learning is a supportive
clinical environment. The clinical experience
provides students with the ability to use their
knowledge in a real environment, and to develop
psychomotor skills and professional socialization.
Many universities experiment with new methods
to make clinical practice more efficient and
instructive. The most common method used in
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recent years is the internship (Budgen &
Gamroth 2008).
The most important aim of the internship is to
provide students with professionalism in all of
the cognitive, emotional and behavioral skills
expected to be gained in graduation, together
with the experiences they gained during their
three years of study. Other aims of the internship
include ensuring students adapt to the field of
practice and occupation, providing them with
experience to build their technical skills in
different application environments, strengthening
their clinical decision-making skills in real life
environments and making them aware of
professional values (Hatipoglu et al. 2012).
Clinical decision-making in nursing involves
giving patient care by understanding the effect of
illness on individuals, families and society. The
internship also aims to offer individualized care
to patients by identifying the emotional,
sociocultural and economic inadequacies of
them, their families and the society in which they
live (Tanner, 2006b). The World Health
Organization considers the development of
clinical decision-making, problem-solving and
critical thinking skills as gold standards for the
training of professional nurses in nursing schools
(WHO, 2009).
Intern nursing students are expected to acquire
knowledge, skills and attitudes appropriate to the
nursing profession so that nursing care can be
carried out most efficiently. Nurses need to act in
accordance with professional values beyond their
personal values when giving healthcare to
patients, advocating professional behavior and
attitudes, explaining their justifications, and
making decisions in ethically challenging
situations (Babadag, 2010; Atabek Asti &
Karadag 2015). In addition to being valued by an
occupational group, professional values are key
to the professional identity of the nursing practice
and constitute a basis for the professionalization
of the nursing profession (Sabanciogullari &
Dogan 2012). In light of this information;
evaluating the effects of internships offered for
the first time such as students’ decision-making
skills, and perceptions of professional values, is
considered important for creating more efficient
and productive internship programs in the
nursing education.
Materials And Methods
Type of Study:This study was conducted to
determine the effect of internships on the nursing
www.internationaljournalofcaringsciences.org
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students’ clinical decision-making skills and
professional values. This descriptive study was
performed using the pre/post-test design with a
single group.
Study Population and Sampling:The study
participants were fourth-year nursing students (N:
145) from the Nursing School of the Faculty of
Health Sciences who completed internship. The
study sample was composed of 100 nursing
students who met the research criteria and were
selected using a simple random sampling method
from probabilistic sampling methods. 18 students
were reluctant to participate in the survey, 8
students were not in class at the time when the
research data were collected, 9 students asked to
withdraw from the survey without conducting the
post-test, and 10 students did not complete the
questionnaire.
Data Collection Instruments: The research data
were collected using face-to-face interviews in
the form of a pre-test post-test before and after
the internship. The data collection tools used in
the research was the Sociodemographic
Characteristics Form, the Nurses’ Professional
Values Scale (NPVS), the Clinical Decision
Making in Nursing Scale (CDMNS).
The Sociodemographic Characteristics Form
contains questions about the nursing students’
age, gender and clinical practice.
The Nurses’ Professional Values Scale
(NPVS): The Nurses’ Professional Values Scale
was developed by Darlene Weis and Mary Jane
Schank in 2000 to evaluate the development of
nursing values that reflect the ethical codes of the
American Nurses Association (ANA) (Weis &
Schank 2000) and was adapted to Turkish by
Şahin and Ecevit in 2005 (Sahin Orak & Ecevit
2012). The NPVS, with 44 items (score: min 44,
max 220) developed by Weis and Schank in 2009
was used in this present study. The high scores
indicate that nurses attach great importance to
professional values and, therefore, their
professional value perceptions are high. The
Turkish version of NPVS reflects five factors:
human dignity, responsibility, taking action,
security and autonomy. The Cronbach’s alpha
value of the scale was found as 0.94 by Weis and
Schank (Weis & Schank 2000) and 0.95 by Sahin
Orak and Ecevit (Sahin Orak & Ecevit 2012).
The Clinical Decision Making in Nursing Scale
(CDMNS): The Clinical Decision Making in
Nursing Scale (CDMNS) was developed by
Jenkins in 1983 (Jenkins, 1983) and the
reliability and validity study of the scale was
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conducted by Dicle and Durmaz (Dicle &
Durmaz 2012). The scale describes clinical
decision-making perceptions of nursing students.
The total score ranges from 40 to 200 points, and
each subscale scores ranges from 10 to 50 points.
The score evaluation can be done on the basis of
total mean score and mean score on the
subscales. The high score from the scale indicates
a high and positive perception in decisionmaking. The Cronbach's alpha value was found
to be 0.83 in the original study of the scale
(Jenkins, 1983). The Cronbach’s alpha value of
the total scale was found to be 0.78 in the
reliability and validity study (Dicle & Durmaz
2012).
Evaluation of the Data: The research data were
analyzed using the Statistical Package for Social
Sciences for Windows 22.0 program (Tanner
2006b). Arithmetic mean, standard deviation,
minimum-maximum values, frequency and
percentage values were used as descriptive
statistics in the evaluation of the research data.
The Wilcoxon sign test and t-test were used to
compare the pre-test and post-test mean scores of
the scales. The Cronbach’s alpha coefficient was
used to test the reliability of the scales.
Ethical Aspect of the Study: Before conducting
the study, ethical consent was received from the
Ethics Committee of the Faculty of Health
Sciences, and verbal permission was obtained
from the Dean of the Faculty to collect the
research data. The principles of “Informed
Consent,” “Privacy and Privacy Protection” and
“Respect for Autonomy” were fulfilled by
explaining the purpose of the research to the
participating students, stating that the information
obtained from them would be kept confidential,
and ensuring participation of all volunteer
students in the research, respectively. This study
can be generalized to the intern students who
studied at the Faculty of Health Sciences.
Results
The mean age of the interns was 22.12 ± 0.9
years old and 76% of them of were female. 51%
of the intern students stated before taking part in
the internship that they liked the nursing
profession; this ratio increased to 58% after the
internship, and the difference between them was
found to be statistically significant. In addition,
10% of the interns reported before the internship
that they felt self-confident in healthcare; this
ratio increased to 35% after the internship. The
difference between them was found to be
statistically significant. Moreover, 24% of the
www.internationaljournalofcaringsciences.org
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nurses explained before the internship that they
felt self-confident in clinical practice; this ratio
increased to 56% after the internship. The
difference between them was also found to be
statistically significant.
The intern students’ mean NPVS score was
determined as 113.55 ± 22.39 before the
internship and 125.56 ± 20.47 after the
internship, and the difference between them was
found to be statistically significant (p<0.05).
After the internship, the mean scores of the
subscales of “human dignity,” “responsibility,”
“taking action,” “security” and “autonomy” were
found to increase from 40.58 ± 8.86 to 45.98 ±
7.29, from 25.30 ± 5.30 to 27.36 ± 5.61, from
18.05 ± 4.00 to 20.06 ± 3.86, from 14.83 ± 3.42
to 15.88 ± 3.43, and from 14.79 ± 3.90 to 16.28 ±
3.04, respectively (p<0.05). A statistically
significant difference was found between the
intern students’ pre-test and post-test mean scores
of the subscales of NPVS (p<0.05).
The intern students’ pre-test and post-test mean
total scores on the CDMNS were determined as
138.98 ± 16.13 and 137.97 ± 16.24, respectively,
and no statistically significant difference was
found between these scores (p>0.05). Also, no
statistically significant difference was found
between the interns’ pre-test and post-test mean
scores on all of the CDMNS subscales (p>0.05).
The interns’ pre-test and post-test mean total
scores on the ICS-A were determined as 4.19 ±
0.52 and 4.35 ± 0.41, respectively, and a
statistically significant difference was found
between these scores (p>0.05). After the
internship, the mean scores of the subscales of
“clinical status,” “personal life status,” and
“decision control” were found to increase from
4.79 ± 0.63 to 4.99 ± 0.48, from 3.51 ± 0.36 to
3.61 ± 0.33, and from 4.27 ± 0.58 to 4.56 ± 0.42,
respectively, and a statistically significant
difference was found between the pre-test and
post-test mean scores of all of these subscales
(p<0.05). The interns’ pre-test and post-test mean
total scores on the ICS-B were determined as
4.29 ± 0.47and 4.33 ± 0.42, respectively, and a
statistically significant difference was found
between these scores (p>0.05). After the
internship, the mean scores of the subscales of
“clinical status,” “personal life status,” and
“decision control” were found to increase from
4.82 ± 0.57 to 4.97 ± 0.51, from 3.50 ± 0.32 to
3.63 ± 0.28, and from 4.29 ± 0.54 to 4.39 ± 0.49,
respectively, and a statistically significant
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difference was found between the pre-test and
post-test mean scores on all of these subscales

(p<0.05).

Table 1. Sociodemographic and Professional Characteristics of Nurse Students (n=100)
Characteristic

Pre-test
%

n
Liked the nursing profession
Yes
No
Partly
Thinking about internships
Care and patient-oriented
Business oriented
Self-confidence in giving care
Enough
Medium-level
Insufficient
Self-confidence in clinical practice
Enough
Medium-level
Insufficient
Total

n

Post-test
%

Test
p value

51
12
37

51.0
12.0
37.0

58
8
34

58.0
8.0
34.0

χ²=24.25
p=0.000

54
46

54.0
46.0

42
58

42.0
58.0

χ²=8.85
p=0.003

10
68
22

10.0
68.0
22.0

35
64
1

35.0
64.0
1.0

χ²=9.50
p=0.050

24
63
13
100

24.0
63.0
13.0
100

56
43
1
100

56.0
43.0
1.0
100

χ²=11.53
p=0.021

Table 2. NPVS Pre-test-Post-test Score Average of Intern Nurse Students
NPVS and subscales
Human dignity
Responsibility
Taking action
Security
Autonomy
Total NPVS

Pre-test
( ) ± SD
40.58±8.86
25.30±5.30
18.05±4.00
14.83±3.42
14.79±3.90
113.55±22.39

Post-test
( ) ± SD
45.98±7.29
27.36±5.61
20.06±3.86
15.88±3.43
16.28±3.04
125.56±20.47

p
p=0.000
p=0.005
p=0.000
p=0.014
p=0.003
p=0.000

Table 3. CDMNS Pre-test-Post-test Score Average of Intern Nurse Students
CDMNS and subscales
To search options and ideas
To investigate objectives and values
To evaluate the results
To investigate information and to adopt
new information as neutral
Total CDMNS
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Ön-test
( ) ) ± SD
36.12±5.53
33.22±3.98
35.37±5.54
34.27±4.15

Son-test
( ) ± SD
36.04±4.99
33.69±3.87
34.76±4.42
33.48±4.21

p
p=0.836
p=0.536
p=0.334
p=0.097

138.98±16.13

137.97±16.24

p=0.380
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Table 1. Sociodemographic Characteristics of Students According to University (n=832)
Sociodemographic
Characteristics
Gender
Class

Age

Marital
status
Number of
Siblings

Education of
Mother

Education of
Father

Family
Structure
Economical
Situation
Living Place

Activity You
Want To
Attend
Being in
Social Event

Famale
Male
1
2
3
4
17-19
20-22
23 ↑
Single
Married
1
2
3
4 ↑
İliterate
Literate
Primary
Education
High School
License/Associate
İliterate
Literate
Primary
Education
High School
License/Associate
Graduate
Authoritarian
Democratic
Protector
Low
Middle
High
With My Family
My Relatives
With My Friends
Home Alone
The Residence
Scientific
Social
To Both
Yes
No

Total

1. group

2. group

p

n
592
240
257
218
215
142
403
332
97
592
26
88
148
116
266
126
94
312

%
71.2
28.8
30.9
26.2
25.8
17.1
48.4
39.9
11.7
95.8
4.2
14.2
23.9
18.8
43.0
20.4
15.2
50.5

n
440
178
186
159
166
107
288
255
75
206
8
106
18
43
4
51
32
103

%
71.2
28.8
30.1
25.7
26.9
17.3
46.6
41.3
12.1
96.3
3.7
49.5
8.4
20.1
22.0
23.8
15.0
48.1

n
152
62
71
59
49
35
115
77
22
798
34
194
166
159
313
177
126
415

%
71.0
29.0
33.2
27.6
2.9
16.4
53.7
36.0
10.3
95.9
4.1
23.3
20.0
19.1
37.6
21.3
15.1
49.9

72
14
18
82
291

11.7
2.3
2.9
13.3
47.1

23
5
6
18
115

10.7
2.3
2.8
8.4
53.7

95
19
24
100
406

11.4
2.3
2.9
12.0
48.8

151
69
7
108
290
220
56
519
43
173
13
98
5
329
134
391
93
391
227

24.4
11.2
1.1
17.5
46.9
35.6
9.1
84.0
7.0
28.0
2.1
15.9
0.8
53.2
21.7
63.3
15.0
63.3
36.7

57
14
4
55
57
102
21
178
15
91
5
50
3
65
87
123
4
101
113

26.6
6.5
1.9
25.7
26.6
47.7
9.8
83.2
7.0
42.5
2.3
23.4
1.4
30.4
40.7
57.5
1.9
47.2
52.8

208
83
11
163
347
322
77
697
58
264
18
148
8
394
221
514
97
492
340

25.0
10.0
1.3
19.6
41.7
38.7
9.3
83.8
7.0
31.7
2.2
17.8
1.0
47.4
26.6
61.8
11.7
59.1
40.9
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.962
.627

.197

.765
.000

.880

.112

.000

.947

.000

.000

.000
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Table 2. The Total CCTDI Scores and the Mean Subscale Scores of The Students at the two
Universities
CCTDI scores and the
mean subscale scores
Analytical

Total

2. group

p

44.89±7.25 44.21±7.57

46.86±6.24

44.97±10.08 43.88±10.23

48.12±8.65

Curiousness

38.10±6.25 37.73±6.22

39.16±6.17

Self-Confidence

28.85±5.33 28.78± 5.45

29.04±5.19

Truth-Seeking

23.57±5.95 23.48±6.07

23.82±5.74

Systematicity

27.68±4.28 27.53±4.33

28.10±4.36

t: 5.07
p:.000
t: 5.87
p:.000
t: 2.94
p:.003
t: 0.62
p:.533
t: 0.82
p:.473
t: 0.88
p:.091
t: 0.06
p:.000

Open-Mindedness

TOTAL

1. group

209.41±22.89 207.03±22.91

216.30±20.92

Table 3. The Students’ Scores Obtained from the Critical Thinking Subscales Based on Their
Genders
CCTDI
scores and
the mean
subscale
scores
Analytical
OpenMindedness
Curiousness
SelfConfidence
Truth-Seeking
Systematicity
TOTAL

Famale
(n:592)

1. group
Male
(n:240)

45.26±6.97

43.97±7.96

p

t: 2.17
p:.031
45.72±9.92
43.12±10.09 t: 3.01
p:.003
38.13±6.13
38.03±6.45
t: 0.32
p:.742
28.78±5.19
29.01± 5.64
t:-0.43
p:.662
23.86±5.97
22.85±5.82
t: 1.98
p:.048
27.82±4.28
27.34±4.15
t: 1.60
p:.110
208.72±23.48 202.83±21.45 t: 2.91
p:.004
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Famale
(n:152)

2. group
Male
(n:62)

47.05±5.92

46.40±6.98

48.78±8.58

46.50±8.67

39.13±5.81

39.25±6.81

28.96±4.85

29.24±5.70

24.07±5.86

23.19±5.40

28.14±4.31

28.01±4.32

217.40±19.70 213.61±23.71

p

t: 0.69
p:.491
t: 1.75
p:.080
t:-0.13
p:.898
t:-0.35
p:.722
t: 1.02
p:.307
t: 0.19
p:.844
t: 1.20
p:.231
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Table 4. The Students’ Scores Obtained from the Critical Thinking Subscales Based on Their Years of Education
1. group

2. group

CCTDI
scores and
the mean
subscale
scores

1.

2.

3.

4.

(n:71)

(n:59)

(n:49)

(n:35)

Analytical

44.06±7.71

42.36±7.33

45.22±7.28

45.61±7.54

p

1.

2.

3.

4.

(n:186)

(n:159)

(n:166)

(n:107)

46.42±5.54

47.67±5.52

47.45±6.82

F:5.61 46.38±6.92

44.24±10.77

43.40±9.08

43.82±10.12

44.06±11.29

Mindedness
Curiousness

F:0.20

48.08±7.85

47.64±7.72

47.36±9.65

50.05±10.01

p:.894
37.78±6.40

38.03±6.14

38.03±6.05

38.71±6.01

F:2.47

28.44±5.75

28.06± 4.82

29.21±5.28

29.76± 5.55

Confidence
Truth-

39.14±7.26

37.98±5.97

39.87±4.18

40.22±6.02

24.23±5.13

23.38±5.69

23.17±6.40

F:2.73 29.15±4.67

Seeking

F:1.19

27.38±4.05

28.06±3.87

27.88±4.36

F:2.18
p:.089

TOTAL

28.49± 5.06

29.46±4.93

29.17± 6.29

F:0.36
p:.782

23.39±6.66

25.03±4.98

22.32±5.67

24.74±4.52

p:.313

Systematicity 27.00±4.52

F:1.32
p:.269

p:.043
23.10±6.72

F:0.76
p:.515

p:.061
Self-

F:0.61
p:.605

p:.001
Open-

p

F:2.47
p:.063

28.15±4.52

27.86±3.91

28.65±4.88

27.65±3.87

F:0.44
p:.719

205.72±24.11 203.25±21.82 209.37±22.33 211.28±25.57 F:3.48 215.46±22.91 214.33±18.90 217.00±22.04 220.34±22.06 F:0.65
p:.016
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Discussion
Measuring the professional values of nursing
students is important as professional values in
nursing are accepted as the basis of nursing
practices (Weis & Schank 2000). The interns’
mean NPVS score was found as 174.81 ± 23.63
by Kaya et al., (2012), 100 ± 15.61 by Lin and
Wang (2010), 106.45 ± 13.61 by Geckil et al.
(2012), 101.43 ± 12.78 by Iacobucci et al. (2013),
132.3 ± 15.8 by Karadagli (2016) and
121.06±11.27 by Dikmen (2016). It was also
found as 140.27 ± 16.81 for Taiwanese students
and 106.16 ± 12.93 for American students in the
study conducted by Alfred et al., (2013). This
present study reports that the mean pre-test
NPVS score (113.55 ± 22.39) is at moderate level
and the mean post-test NPVS score (125.56 ±
20.47) is higher than the mean pre-test NPVS
score, which indicates that participating in an
internship increases nursing students’ level of
professionalism. This result also suggests that the
values of professionalism are essential for
nursing students. Students with high professional
value perceptions will provide better quality and
qualified care in their professional life, help
increase patient satisfaction levels, and increase
professional identity. This present study suggests
that the increase in interns’ mean NPVS score
after the internship may be due to their ability to
care for and treat patients on their own without
the need of a faculty member to assist with
decision-making, and also because of the fact that
they can easily use the knowledge they have
gained over the past four years during their
nursing undergraduate education.
The present study determined that after the
internship, the mean score of the NPVS subscale
of “human dignity” increased from 40.58 ± 8.86
to 45.98 ± 7.29. The interns may have given
more importance to human dignity because they
cared patients for four days every week during
the internship, spent time with patients, and thus
had a better understanding of patients and their
needs. In addition, the significant increase in the
interns’ human dignity scores suggest that they
performed occupational practices respecting the
individuality of patients. The present study
determined that after the internship, the mean
score of the NPVS subscale of “responsibility”
increased from 25.30 ± 5.30 to 27.36 ± 5.61. The
increase in the level of responsibility of the
interns suggests that providing patient care with
clinical nurses developed their sense of selfconfidence and responsibility. It is also thought
www.internationaljournalofcaringsciences.org
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that the development of their sense of
responsibility during the internship was because
they fulfilled nursing professional roles and
responsibilities and had a sense of ownership for
the nursing profession.
The present study determined that after the
internship, the mean score of the NPVS subscale
of “taking action” increased from 18.05 ± 4.00 to
20.06 ± 3.86. The increase in the interns’ scores
on the subscale of “taking action” suggests that
since students develop their cognitive, emotional
and psychomotor aspects during the internship as
the last step of their education, they want to
pursue their profession at a scientifically higher
level. Identifying the methods that will help
patients to overcome their health problems
effectively and taking necessary actions in this
regard are very important in terms of effective
nursing care and development of the nursing
profession.
The present study determined that after the
internship, the mean scores of the NPVS
subscales of “security” and “autonomy”
increased from 14.83 ± 3.42 to 15.88 ± 3.43 and
from 14.79 ± 3.90 to 16.28 ± 3.04, respectively.
The reason for the increase in the interns’ scores
on the subscale of “autonomy” may be attributed
to the fact that they provided healthcare without
assistance from a faculty member, using the
knowledge and skills they acquired for fours
years during their nursing undergraduate
education. In addition, the fact that students
stayed for the first time in a hospital for night
shifts during the internship may have improved
their autonomy. The internship contributes to the
ability of students to make nursing decisions and
the independence of individuals in their own
practices. Autonomy in healthcare practices and
decisions is one of the characteristics presenting
professional nursing attitude. The fact that
autonomy is rated highly by nursing students who
have completed an internship will shed light on
the development of the nursing profession.
Clinical decision-making in nursing does not
only include providing care by understanding
patients’ clinical status, illnesses, and
pathophysiological situations, but also involves
identifying their own and their family’s physical,
social, and emotional difficulties during the care
process, understanding their coping skills, and
reflecting this situation into their care practices.
Practical clinical training activities play an
important role in the education of nursing
students (Tanner 2006b). In addition, it is
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important to evaluate students’ decision-making
skills as a positive assessment of nursing
education contributes to their motivation in the
nursing profession (Dante et al., 2013). The
intern students’ pre-test and post-test mean total
scores from the CDMNS were determined as
138.98 ± 16.13 and 137.97 ± 16.24, respectively,
and no statistically significant difference was
found between these scores (p>0.05). The
nursing students’ mean CDMNS score was found
as 124.24 ± 12.713 by Ho et al. (2013). In
addition, the mean CDMNS score was
determined as 147.9 ± 10.19 by Krumwiede
(2010), 147.21 ± 11.05 by Girot (2000), and
144.22 ± 13.71 by Yaman Aktas and Karabulut
(2016). Moreover, Durmaz and Dicle (2012)
found the mean CDMNS score as 154.78 ± 10.55
in students who received computer-aided
simulation training on clinical decision-making
skills, and as 157.26 ± 9.29 in students who
received laboratory training on vocational skills.
The reason why the mean CDMNS score of the
intern nursing students was lower in this present
study than some other research results may be
attributed to the differences in training and
application areas, the deficiencies and noninnovative approaches in classical nursing
education curriculum, the crowded classes, and
the lack of teaching staff.
Conclusion and Recommendations: It was
concluded that internships in nursing education
positively affected nursing students’ professional
values, but did not affect their clinical decisionmaking skills. It is important for nursing students
to develop professional values and decisionmaking skills because these values are an
important predictor of quality healtcare and
professional development. The factors affecting
nurses’ professional values while organizing
training programs for enabling them to
internalize nursing philosophy, and conducting
future studies on this subject should be taken into
consideration. It is also recommended to repeat
this study with nursing students and nursing
groups in different fields to create data that will
contribute to the professional development of the
nursing profession.
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