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Abstract

Background: Nursing education has grown and demanded new téadiee and resources. Faculty examined
the effect of scenario-based education with thd gblboking for ways to improve practice and ev@lnursing
education to meet hospital demand in the nursimgaztium.

Aim: This research was carried out to increase the engas of academician nurses about scenario and
teaching, to determine the skills of writing a ptrand to develop skills in writing scripts.

Method: The data of the study, which was conducted asseri¢ive and infrastructure project, was collected
between October 2015 and October 2018. 84 acadsaifcaccepted to participate in the study weréuished in

the study. “Introductory Information Form” and “Swgio Writing Skills Development Course Evaluation
Form” was used to collect the research data. Altertraining given in the course, the instructoesenvasked to
complete the form including their satisfaction witfe training and their opinions about the trainiugd
feedback was received.

Results: The mean age of nurse educators who participatdteistudy was 37.17 + 10.09. 89.3% of the trainers
did not receive training on script writing, 10.7%tleem received training and 66.7% of the traingdielsnot use
the scenarios while training. 81% of nursing edosaparticipating in the training would like to e the
training. Satisfied with the training of trainetatsis has been determined to 7.27 + 1.91 over 10.

Conclusions: With the project, it was determined that the scenariting skills of nurse educators developed
and they were more confident in writing a scrifontinuous repetition of courses to improve scvipiting
skills and nurse educators should be encouragsdgport them to write a scenario appropriate toléaening
objectives in the training program.

Key Words: Nurse, Educator, Simulation, Scenario teachingpBwariting skills.
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Introduction practice. It creates a link between the university

Nursing, as a science and profession, has e?utécear;utgn iﬁ?ﬁ rghtg C,l'r?;%al eg\rﬁ'éonrﬁggtt{c!h;%
fundamental feature that its education wa 9 ry p

characterized through the close relationshi evelop a reflective approach. Simulation enables

- . e educator to create realistic scenarios and
between theory and practice; in other word comes the means to model actual clinical
nursing education is comprised of theoretical an

practical components and it cannot be Ieameodocedures, which support students and their

solely through theoretical or practical knowledgg\éﬂgﬁﬂggée;t inWse}ﬁquIg{g(\j/egnv;[rhozﬁmesr;[?sdevcge
(Cremonini- et al., 2015, Uysal, 2016). Th ighly similar with those in actual clinical
complexity of the expertise required for efficient gnly

and effective patient care, the ever-expandi Igg?ﬁ,grelséarrﬁﬁm taa:(%?]rg)riCh St(:eorretsr?;nd:etsto
scientific knowledge in the field, and the 9 y b

increased interest in patient-centered and kpo‘{;’(la?jdaztt:goaﬁgait;es’ ktrr]z;r\:\il;odrmes t(I)t otlgvsg
participated care cause nursing and nursin P L ge 1o ! P
d enhance it in novel ways (Cremonini et al.,

education to become more challenging o . . )
(Cremonini et al.,, 2015). Applications foré?iﬁ'gﬂdggﬂsen'Re'me’& Harris, 2008; Nagle

teaching clinical skills are required, hence
nursing students become proficient in theilThe education system, based on such strategies
professions. Experiences gained in environmentnd the philosophy that prioritizes student
which lets the students develop skills, socializeearning, is scenario-based learning, which
and develop a professional identity, provideecently attracted both instructors and the
situational learning while enhancing the essentiatudents. Scenario-based learning (SBL) is a
time management skills (Cremonini et al., 2015 urrent and creative teaching approach that has a
Uysal, 2016; Mikkelsen, Reime, & Harris, 2008wide range of applications, especially in nursing
Nagle et al., 2009). and enhances the learning experience of nursing
Simulation laboratories are one of sucl’s[Udents (Mikkelsen " Relme,_ & Harrs, 20(.)8;
. . Ahmed, 2019Rahmani, Moradi, & Mohammadi,
environments, where. prospective nurses Iea2016. While traditional teaching strategies rely

clinical and practical skills (Cremonini et al"on the curriculum or educator-centered approach
2015). Significant developments in information PP :

and communication technologies resulted with %cenano-based Instruction (SBI) adopts a student-

major impact on the education processes aﬁgntered approach (Ahmed, 2019). Particularly,

teaching strategies. Several novel teachin%{enano'based simulation is used to deliver

strategies were proposed in the last decade, w (I)Ifessional knodvvlledé:;e tErOUQh com(rnuai(calltion,
. . . __¢ollaboration and leadership training (Mikkelsen,
the aim fto face such rapid teChmIOglcaReime, & Harris, 2008). Scenario-based learning,

Sggelgﬁm;?;iléﬁgr eidn, Zr?ulrz)ihglzuggﬁgggéi’ tik\/?/hich is based on situational theory and the

significant for meeting the objectives such as tﬁgarnmg principles of adults defined in education,

desire to provide special clinical experiences f ffers an appr(_)ach that aims to reflect re_allty
students and employees, reducing medical err ough its applied methodology. The educational

significantly and ensuring patient safety, despit ontent is intended upon actual scenarios,

the problems of limited clinical education periodt rough which the students should use various

increased number of students, limited number g#'“S simultaneously. Such _edU(_:auon approach
instructors and increased competition amon repares the students for situations where they

clinical practices in Turkey (Nagle et al., 2009; st thelr hypothe5|s_, through research, o_Iata
Edeer and Sarikaya, 2015). Simulation, a ollection and evaluation and reach a conclusion.

nsiucton and leaming “metnocology. iy, MO, 6005 0 e seneverion, an
becoming widespread in academic and practicgI Mohammadi 2011)3 Hence studen’ts becorﬁe
environments in nursing, in order to provide able of dev;alo i ractiéal svchomotor and
innovative educational experiences, evaluate afgr S ping p PSy :
improve  clinical  proficiency, encourageCommumcmIon .Sk'”S thrpggh rela'ged skills, :.Sl.JCh
teamwork and improve care procedures (Nagle Ef pr_oblem s_olvmg, decision making and critical
al., 2009;). Simulation is designed to replicat inking, Whlch were encourag_ed for more
rofound consideration, appropriate questions

actual clinical applications in a secur . . L
environment without the pressure of SkiIISand immediate feedback provision. Furthermore,
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it was observed that self-learning skills were astages of scenario writing, development and
well supported by the durations to complete guidance. It was aimed to improve the “Scenario
task and the developments in self-efficacyVriting Skills of Nursing Instructors” through a

(Ahmed 2019; Battista, 2017; Lasater, 2007). scenario writing course, organized for nurse,

o : hich was intended to increase the knowledge
Frequently employed method in increasing th evels of nursing instructors on SBI model and

effectiveness of instruction through simulation i e effectiveness of the course was evaluated
scenario-based education (Cremonini et al., 2015; )

Abdulmohsen, 2010). Despite the widespread uséaterial and Method

of skills and scenario-based simulation, the.“la'he present study is a descriptive research and

exist diverse features that distinguish the desi ckground research design, aimed to increase

SmUlations (SBS) and theraby affet s jeamlle_aWareness of nursing instructors on  the
Y enario and instruction, to determine their skills

Process. Slmulathns that are 'based on ski hd to improve these skills through providing
primarily emphasize focused instruction an

) . . . elevant training. The research was carried out
practice in a particular skill. The comparison o etween October 22. 2015 and October 22. 2018
these methods indicates that the use of SBI ' '

: . ?Faculty of Nursing, in Ege University.
generally rgcommended_once the desired learni ple The universe of the study included
outcomes involve working to develop a teanfacu

. L . Ity members at Faculty of Nursing, in Ege
approach, to practice communication skills, or t%niversity (N: 130). Sample selection was not
respond a crisis or a critical patient incident ' .

. . : . employed in the present study. Faculty members
FL_th_he_rmore, sklll-b_ased S|_mulat|ons_ often aim t n: 84), who were available between October
minimize complexity, while SBI is used to

encompass complexities associated with cIinic2I015 and October 2018 and accepted to
mpass b s . . articipate in were included in the scope of the
practices, including social interaction with th

atient, social support from others (i.e educatop resent study.
patient, soc PP : oA Data Collection Technique and Tools: The main
typical patient) and/or interacting with other

: . aim of present study, which is a background
healthcare professionals (Battista, 2017). Severr%r:earch design, was to improve the scenario

researchers emphasized that SBI was a h'gwning skills of nursing instructors. Therefore,

dynamic and interactive instruction and Ieamm&culty members were provided a scenario
riting training on February 15-16, 2016. The

(ir)m was not to conduct an evaluation in the

; . esent background research design study,

\k/)irslig(laizt:?h?aal?ngstk\:\é i@gégiﬁg 3223?;3?:(;’ dhthlﬁ)erefore a form was used as the data collection

) t80|, to receive the feedback on the demographics

clinical ~environment, help overcome the|r0f the participants, their satisfaction levels ba t

perception of detachment between acadeWPaining and opinions on the instruction method.

g:g&:gfss ( étri?rf)?ur:? eiha(j Czlzi%r_oghmngdzg%ﬁhe two-day course was instructgd by two faculty

" ' : members who were experts in the research
Nursing instructors experience challenges idomain. The contents of the training included
developing the thinking skills and knowledge ofmain topics such as “simulation- and scenario-
prospective nurses. They need to provideased instruction”, “scenario-based simulation
significant and efficient learning opportunitiesexample”, “group work and discussions”,
both for the students and for experienced nurs&simulating scenarios created in groups” and the
(Ahmed, 2019; Nagle et al.,, 2009), thereforédiscussion of scenarios belonging to other
they are expected to use innovative instructiogroups.”

method and to integrate these methods within tﬁ_‘
instruction. Although several studies emphasize htroductory Information Form” to determine

the positive effects of SBI on the Iearnmqhe socio-demographic characteristics of the

Process, studies on the examination .Of ho\f}latculty members who participated the study and
nursing instructors learn and on enhancing th Ke  “Visual Analogue Scale (VAS)® and

competencies and knowledge levels are qui pinion on the Instruction Form”. “Introductory
limited. In this respect, the present study focusq formation Form” consisted of 11 items that

on the importance of glmulatlon scenarios W“tteﬂ)cus on the introductory information for the
by nursing instructors in order to comprehend the

strategy. The inclusion of both didactic an
clinical training in simulations enrich various
learning goals of nursing students, enable them

e data were collected through the
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faculty members. These items were used fdo scenario writing training was received by the
retrieve information on the age, marital statu€49.3% of the instructors before the present study,
title, duration of work in the institution, total and the 66.7% of the 10.7%, who received the
duration of work in the profession, departmentraining, did not use scenario-based instruction in
whether they previously received scenariteaching. 81% of the instructors, who attended
writing training, where they received suchhe training, wanted the repetition of the training

training, and whether they actively used scenaribhe satisfaction level of the instructors with the
approach in their instruction. training was calculated as 7.27 + 1.91 over 10
“Visual Analog Scale (VAS)” is used to assignpoints (Table 2).

values to characteristics or attitudes that cannRt
be measured numerically. Two ends are defin(?

on a 100 mm line for the parameter to b%
evaluated (very satisfactory on one end an&%
unsatisfactory on the other end). The line cap
either be a straight line or have identifying
statements placed in an evenly divided order o
the line. The participants are asked to indicatEhe item, “I do not believe that scenario-based
their appropriate response on the line either bgstruction contributes to nursing education,” was
drawing a line, marking or placing a pointresponded via “strongly disagree” by 41.7% of
Vertical line is commonly found to be morethe nurse instructors.

simple to understand (Akbay, 2010; KaratasA 51.2% of the nursing instructors responded the

2010). . P S ;

o . , tem, “I can clearly/explicitly identify the relale
Opinion on the Instruction Form” was preparei ills through th)elz sgena)r/io | p?epare " with
by the researchers, through the expert opinion ngree " 60.7% agreed with the item "‘I can
ten faculty staff of nursing. In this form, therea repare questions that guide the students in the

20 |tems,th3l:ch et[s.b It car: V\t’:]'te an.aﬁpllc?bﬂl cenario,” while 53.6% and 51.2% agreed with
scenario that contributes 1o the curreuium, * ‘4ne jiems, I can ensure a secure learning

be“?‘.’g 'E[he (tllevelopm((ajnt O.f s(;:enalno ertltrlg Sﬁ!“ nvironment for scenario-based instruction” and
contributes 1o my academic development , WnICly 5, sejact material that is appropriate to the

focus on the opinions of the faculty members OfLatures of the scenario,” respectively, and 57.1%

the scenario writing skills course. P, - p
) ) ) of the nursing instructors responded the item, “|
Analyss and Evaluation of the Data: The jght decide to use scenario-based instruction

obtained data was analyzed using SPSS 1 thod for teaching the related skills,” with
software and frequency, percentage, me gree.”

standard deviation values were calculated to
determine descriptive information andA 50% of the nursing instructors responded the
satisfaction levels. item, “I can write scenarios that are appropriate
Ethics Approach: The present study wasto the level of students,” with “agree,” 45.2%

conducted due to the permission obtained froagreed with the item, “I can create a scenario
the Scientific Ethics Committee of Egeconstruct that meets the program objectives” and
University Nursing Faculty (2015/115) and wa#8.8% agreed with the item, “I can plan a

accepted and funded as a research project (2088enario that satisfies students.”

HYO-006) by the Scientific Research Projects, 4g go4 of the nursing instructors responded the
Committee and Research Funding Committee g m, “I can prepare scenarios that develop the

Ege University respectively. psychomotor skills of the students,” with “agree,”
Results 42.9% agreed with the item “I can prepare
scenarios that develop the communication skills
f the students” and 54.8% agreed with the item
“can prepare scenarios that develop the clinical
cision-making/critical thinking skills of the
udents.”

45.2% of the nursing instructors responded the
m, “I can write an applicable scenario that
ntributes to the curriculum” by “agree”, while
4 % responded “I can plan a scenario content
ppropriate  to curriculum objectives” with
rc'%lgree."

The mean age of nursing instructors, wh
participated in the research, was 37.17 £ 10.0
Nursing instructors between the age of 25 and

were 31%, 96.4% of the nursing instructors wer;
women, 64.3% were married, 65% had a PhD,

42.9% were research assistants, and 41.788.6% of the nursing instructors strongly agreed
worked at the institution between 1 and 5 yeawith the item “l believe scenario-based

(Table 1.) instruction is essential for nursing training.”
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47.6% of the nursing instructors responded th& 53.6% of the nursing instructors agreed with
item “I can apply a scenario that | wrote” bythe item “| believe the development of scenario
“agree.” 57.1% and 52.4% responded the items tWriting  skills contributes to my personal
find myself adequate on scenario-basedevelopment” and 39.3% strongly agreed with
instruction method after the scenario writinghe item “| believe the development of scenario
skills development course” and “lI want to usevriting skills contributes to my academic
scenario-based instruction method in all myevelopment” (Table 3).

courses,” respectively, with “partly agree.”

Table 1. Socio-Demographic Information for Nursing Instructors

Demographic Characteristics Number Per centage
Age Group

2510 29 26 31.0
30to 35 18 21.4
3610 40 11 131
41 to 50 20 23.8
51 to 60 5 6.0
61 to 65 4 4.8
Gender

Female 81 96.4
Male 3 3.6
Education L evel

Undergraduate 7 8.3
Graduate (Masters) 22 26.2
Graduate (PhD) 55 65.5
Title

Professor 7 8.3
Associate Professor 18 214
Assitant Professor 20 11.9
Instructor, PhD 2 2.4
Instructor 1 1.2
Research Assistant, PhD 10 11.9
Research Assistant 36 42.9
Department

Principles in Nursing 16 19
Internal Medicine Nursing 10 11.9
Surgical Medicine Nursing 8 9.5
Child Health and Diseases Nursing 10 11.9
Gynecology and Obstetrics Nursing 11 13.1
Mental Health Nursing 10 11.9
Public Health Nursing 14 16.7
Instruction in Nursing 3 3.6
Management in Nursing 2 2.4
Duration of Work in the Institute

1to 5 years 35 41.7
6 to 10 years 14 16.7
11 to 15 years 10 11.9
16 to 20 years 13 15.5
21 to 29 years 6 7.1
30 to 40 years 6 7.1
Total 84 100
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Table 2. Data on Nursing Instructors who Received Previous Training on Scenario Writing and

Used the Received Training

Training Status Number Per centage
Previous Training

Yes 9 10.7
No 75 89.3
Institution that Provided the Previous Training

Associations (Psychodrama association, Hemarge) 3 33.3
Universities (Acibadem University, EUTF) 2 22.2
Hacettepe University Simulation Course 4 44.4
Using the Received Training in Nursing I nstruction

Yes 3 33.3
No 6 66.7
Total 84 100

Table 3. Nursing Instructor Opinions on the Scenario Writing Skills Development Cour se

Opinions on the Scenario Writing Skills Development
Course 8
2 .
> L |8 | =8
[@)] > —_ O =
s |8 12§ |57
= (<)) a 9 = 9
4] < o a @B Aa
1. | can write an applicable scenario that contribtitethe| 8.3 | 45.2| 38.1 6.0| 24
curriculum.
2. | can plan a scenario content appropriate to auum | 10.7 | 46.4| 39.3 3.6
objectives.
3. I do not believe that scenario-based instructid3.1 | 11.9| 13.1 20.2 41.
contributes to nursing education.
4. | can clearly/explicitly identify the related slalthrough| 10.7 | 51.2| 31.1] 6.0
the scenario | prepare.
5. | can prepare questions that guide the studenthen 10.7 | 60.7| 22.6| 6.0| -
scenario.
6. | can ensure a secure learning environment foressten 8.3 | 53.6| 31.00 7.1| -
based instruction.
7. | can select material that is appropriate to tleuies of| 14.3 | 51.2| 32.1] 24| -
the scenario.
8. | might decide to use scenario-based instructiothaue| 13.1 | 57.1| 28.6 1.2| -
for teaching the related skills.
9. | can write scenarios that are appropriate to ¢vellof| 16.7 | 50.0| 31.00 1.2| 1.2
students.
10. | can create a scenario construct that meets thgrgan| 17.9 | 45.2| 345 24| -
objectives.
11. | can plan a scenario that satisfies students. D4&8.8| 39.3| 24| -
12.1 can prepare scenarios that develop the psychomdi0.7 | 48.8/ 36.9 3.6| -
skills of the students.
13. | can prepare scenarios that develop the commumicatl7.9 | 42.9| 35.7 3.6| -
skills of the students.
14.1 can prepare scenarios that develop the clinié&aB | 54.8| 32.1] 48| -
decision-making/critical thinking skills of the skents.
15.1 believe scenario-based instruction is essental| 3.6 | 29.8| 14.3 24| -
nursing training.
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16. | can apply a scenario that | wrote. 19.0 4y.6 3212 | -
17.1 find myself adequate on scenario-based instrogti8.3 | 23.8| 57.1 83| 24
method after the scenario writing skills developimen
course.
18. 1 want to use scenario-based instruction methodllin 9.5 | 29.8| 52.4/ 6.0| 24
my Courses.
19.1 believe the development of scenario writing skill31.0 | 42.9| 22.6 1.2|2.4
contributes to my personal development
20.1 believe the development of scenario writing sKill39.3 | 35.7| 21.4 24| 1.2
contributes to my academic development

Discussion and ultimately the patient care. In such

It is acknowledged that self-written simulation " Struction model and in environments where

: . : ood interpersonal relations and communications
scenarios by nursing instructors are of utmo& P

importance for the acknowledgment of théamst, learning can become effective once the

stages, scenario wriing, - development anfCEi 8 O 2 RECCITY 0 READ
guidance (Waxman, 2010). Simulation shoulo ce they are supervised, supported and rovide’d
shape the scenario flow, due to the determinati 9 y P » SUPP P

of expected outcomes, objectives and conte ses?br?gld(; tge;ﬁgy'cg:ﬁ Qgﬁée&ggg'c:g;virgi Iif
based on the instruction of students throug% 9 P

sceraro uing (B, _ 2016, Therltsno nsbuclors (Cremorin e sl 2019)
implementation of the scenario should bg y g 9

followed by the analysis session, during which> the foundation to integrate the learning

the case should be holistically reviewed anabjeptwes with - the learning experiences of
analyzed with respect to the feedbacks from tl'%urSIng st_uden_ts (Ahmed, 2019). I.t IS ant|C|pate_d
learner, from other students and the instructo .at hursing —instructors could Increase their
The process, outcomes and the means to apg gFnario writing Sk'”Sf through S|mulat_|on- a.n.d

the scenario to the clinic should be discussed ent_arlo-blasedd SttUd'eSh. and "sck;anarlo ‘f[\.'”t'ng
the group and appropriate training points shou b‘r’.‘C ices. In order o achieve all a c&vem_en lone

be reviewed (TUzer, Dinc, Elcin, 2017). Nursin jectives, nursing instructors need to improve

instructors should be able to write an objectiv?@heIr skills in the field to provide a simulation-

based scenario and develop their scenario writi s(iseg masgguvcg'onaﬁﬁzgs c:}r;;ceor;ant%se. Gr:\lﬁ;nthe
skills in a training module or simulation: P ' 9

) : : »
experience, in order to continue training Viénstructors (50%) agreed with the item, *I can

simulation, to improve student learning outcome\'svrlte scenarios that are appropriate to the leel o

” 0 H H 113
and to transfer these benefits to instruction. Prg'%gdzr;;s’scgﬁﬁigsiazege\\;\gfg t?ﬁeltesm’ch:)rgi?or
practice and evaluation applications during th@"SP P pSy

) . 0 ;
analysis phase constitute the basic stages of tﬁlgr!lqs ,‘?fcg;]e Srgjd;gtss’ceizaﬁ 0/(; ?r?;?eddevvé'lg] t?ﬁe
instruction method, besides the writing of th prep P

S 3 ., o
scenario. In this context, the training course Wacsommunlcanon skills of the students” and 54.8%

aimed and designed to identify how nursin greed with the it.er'n 1 can prepare sqenarigs that
instructors should realize all stages of a scenari evelop the clinical decision-making/critical

based instruction. Nursing instructors shoul n:jr;lé;g dsmgst :f trt‘)iirit:t%?ntgbwsu;r?df:zdg:)gn?e
develop simulation-based instruction curricul bp y o

and scenarios, with respect to the study year gFms, more than 50% of the nursing instru_c_tors
the students, to enable their prospective work I%g_reed to the statements b?‘sed on the ‘T"b'“ty to
dynamic and complex hospital settingéng and write an appropriate scenario to the curriculum,
Min, 2013. Nursing as a science and professioh0 plan the contents of a scenario, to prepare

: : . iding questions, to ensure a secure learnin
requires a close relationship between theory aqy'@’ng 9 9

practice. According to Flood and Robinia (2014)en(\e/|nr22(r)ne?(t), tgesct?(ljeect Lrg?rt]e”a,:lh:pz?epr:;ﬁ_fag;
bridging the gap between the class and the cIin% : 9

could positively affect future nursing practiceéns‘truc’[Ion method and to prepare scenarios that
develop the psychomotor, communication and
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the clinical decision-making/critical thinking literature, were also addressed by the faculty
skills of students. Therefore, the post-trainingnembers, who participated in the present study.
responses were found to be significant, sine€l.7% responded to the opinion, “I do not
they indicated that that nursing instructors coultelieve  that  scenario-based instruction
implement scenario-based training and did naontributes to nursing education,” witstrongly
consider themselves inadequate for applying tltesagree” and 20% responded witllisagree,”
method. It was evident that the initial trainingherefore, it was possible to argue that nursing
conducted in the institution had positiveinstructors either had certain awareness on the
outcomes; however, the percentage distributiaggignificance of SBI method or developed it due
indicated that nursing instructors needed furthéo the training course provided in the present
and extensive training in the field, for instructio study.

and practice. It is possible to evaluate the benefits and

The benefits of using simulation for instructioroutcomes of instruction through various

and instructors indicate that it provides a novemplements. However, level of satisfaction is a
essence to the instruction program, thus increas®in criterion used to evaluate the effects of
the basic and advanced skills along with thmstruction (Hsu, Huang & Hsieh, 2014). The

cognitive  knowledge level. Besides thepresent study evaluated the level of satisfaction
encouragement for the transfer of skills from théor the participants based on their opinions on the
classroom to actual situations, proficiency alstraining course and established that the nursing
increases due to accurate practices and retentiorstructor opinions were highly positive towards

Thus, it would be possible to state the increase fhe training course. It was determined that the
the quality of the training program and themajority of nursing instructor expressed the

program’s graduates. Instructors would also hawgpinion on that the training increased their skills
the opportunity to actively participate in thein scenario writing.

training and evaluation of the students and_ t‘Phe satisfaction level of the instructors with the

learn and apply recent developments in the fle&g

through simulated trainings (Midik and Kartal, aining was calculated as 7.27 £ 1.91 over 10

. ) .~ ’points. More than half of the nursing instructors
2010; Sendir, 2013). Hsu, Huang & Hsmffe ponded the item, “I find myself adequate on

s Lo eoaglenarobased atucion method after e
9 y cenario writing skills development course,” with

nurses’ self-efficacy and self-confidence 'n‘agree.” 42.9% of the nursing instructors

communication skills, through introducing real'responded the item “I believe the development of

gfr? d S((::(ce)rr]narrrlmﬁi'ic\;lvtri]écrlh ér;cr:gfed tgi':ngjon(\é%t'lg%cenario writing skills contributes to my personal
pacity . §velopment" with “agree” and 39.3%

focused on the scenario-based instruction meth . " .
and concluded that although 70% of studenZs sponded the item “| believe the development of

perceived SBl as a highly stressful Iearnin%Cenario writing _ skills  contributes to - my
methodology, they also found it (62.7%) cademic development” witfstrongly agree.

. . 'Such findings indicated that nursing instructors
0,
Furthermore, for this technique, 75% of thesupported scenario-based instruction method, and

students emphasized 'ghat their _[nstructort%ey were commonly satisfied with it and the
presented as a good guide and facilitator. TQ(F

scenario-based instruction specified in literatur aining course employed within the scope of the
oo : SPeC¢ . .present study. Consequently, it was established
indicated that it led to a significant increase i

students’ oroblem  solvina. decision makin that the opinions of nursing instructors were
" proble 9, gsimilar with other studies in literature,
critical thinking, psychomotor and

— . : . demonstrating that simulation placed the needs
communication  skills, satisfaction, self-

confidence, clinical competence and academ?c}c the learner in the center and provided the
’ P portunity to create best practice applications

achievement and to a decrease in their anxi pPcC . : .
(Crenomini et al.,, 2015; Ahmed, 2019; Hsi{rﬁrlir;sstrgcg?;m(lgsgc,)o)lguang & Hsieh, 2014;

Huang & Hsieh, 2014; Korhan et al., 2019).
Hence, recent studies emphasized that SBI whsmitationsto the Study

an effective and dynamic learning methodolog he present study aimed the participation of all

and had a highly positive effect on stude o : G .
) ursing instructors to scenario writing training,
success. Such positive effects of SBI, stated waever, only 65% of the faculty staff agreed to
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participate in the study. Furthermore, futuriAhmed HH. (201_9) Adopting Sg:enario Ba}sed

studies, based on a more thorough investigation, Learning in Critical Care Nursing Education:

should focus on reflecting the integration of ?tudenltsfGchu_aver;&r)\t5a8n1d5§gedback. American

scenario-based simulation instruction into ~ournalof Nursing 7{4). 561-56c.

teaching and  curriculum  development™ b2y A (2010). Visual Analog Skala (VAS)
degerlendirmesi, Retrieved from:

AddltlonaHY’ C“n.l(.:al nurses should be ansulted http://www.spinetr.com/Uploads/files/skor/Vizuel
fqr scenario _wr|t|ng course and scenarlo-t_)a_sed AnalogSkala.pdf. Access 13.05.2017.

simulation, since they are capable of providinganbini D.(2016) Writing a Simulation Scenario: A
expertise on the contents, assisting in scenario Step-By-Step Guide. AACN Advanced Critical
development, taking part in the scenario and Care 27(1):62-70.

other stakeholders, designated as lecturers, cBattista A. (20;7) An act_ivity theory perspectivé 0
their opinions should be included in further how scenario-based simulations support learning:
studies by the research team, focusing on 2 descriptive analysis. Advances in Simulation

simulation-based teaching. 2(1): 23.
9 Cremonini V, Ferri P, Artioli G, Sarli L, Piccioft &
Conclusion Rubbi I. (2015) Nursing students’ experiences of

St ticipati f ing instruct in th and satisfaction with the clinical learning
rong participation of nursing INStructors n the o, i-onment: the role of educational models in the

SBI laboratory is considered to successfully gimylation laboratory and in clinical practice. Act

bridge the gap between theory, laboratory and Bio Medica Atenei Parmensis 86(3Supp):194-
practice, which has a positive effect on the 204.

training of prospective nurses. Therefore, thEdeer AD, & Sarikaya A.(2015) The use of
present study is significant for combining SBI in  simulation in nursing education and simulation
nursing education and laboratory skill practices types/Hemsirelik egitiminde simulasyon kullanimi
in the curriculum and for increasing the V€ simulasyon tipleri. Journal of Education and

; Research in Nursing 12(2): 121-126.
RUrsing meiructors. The course. examined i (14°0 LS, & Robina K. (2014) Bridging the gap
" ! T strategies to integrate classroom and clinical

present study, provides trainers with a framework learning. Nurse Educ Pract 14: 329-32.
on how learing can be realized and supportggy |, Chang Wh, & Suh-Ing Hsieh. (2015) The
through the use of scenarios. Hence, the training effects of scenario-based simulation course
course can be included in the curriculum as an training on nurses' communication competence
effective teaching model once the content is and self-efficacy:a randomized controlled trial.
maintained within the framework of in-service Journal of Professional Nursing 3(1):37-49.
training programs for longer periods. TheHsu LL, Huang YH, & Hsieh SI. (2014) The effects
findings also put forward novel questions on how ©f scenario-based communication training on
scenario-based instruction support learning and NUrses’ communication competence and self-
on simulation-based instructional design efficacy and myocardial infarction

. L . ) knowledge. Patient education and counseling
practices and training. It is evident that future 95(3): 356-364

research is essential to elucidate these issues. jeffries, P.R. & Rizzolo, M.A. (2006) Designing and
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