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Abstract

Introduction: Incentives play a decisive role in the motivatpyocess, and their knowledge and understanding
are essential, in order to be able to comprehenthhibehavior.

Purpose: The present review study focuses on investigatiegricentives that motivate nurses to participate i
continuing education actions and programs.

Methods: The material of the study consisted of articlestib@ subject found in Greek and international
databases such as Google Scholar, Mednet, Pubnestingl and the Association of Greek Academic Liiesr
(HEAL-Link). The exclusion criterion for the arted was the language, except of Greek and Englisly O
articles and studies accessible to authors werdlynesed. Results: The incentives for nurses to participate in
continuing nursing programs are affected by perdsexgeriences, as well as by intrinsic incentivas] also by
external factors The most common of them are psajeal knowledge and development, escape fromneuti
improvement the ability to provide social care, aeduisition of new qualification€onclusions. Considering
the incentives that motivate nurses for Continw@dgcation, they can be oriented towards speciaitiganeeds
through targeted training courses.

Keywords: nurses, continuing education, incentives, andblifg learning programs

I ntroduction According to Bevelson and Steiner, an incentive
g\S “an internal situation that energizes and
gctivates, or drives and directs, behavior towards
I_Igjoals" and results from the existence of a need,
glvhile it is used, in order to denote anything that
can motivate a person to take action (Mihou,
2015).

Incentives play a decisive role in the motivatiorl\ incentive can motivate people to adopt
process, and their understanding is essential, irp. . peop P
v'arlous forms of behavior, and serves as a

order to be able to understand human behaviar, ~.: >
condition for the development of an activity or

An incentive is something that establishes
positive climate, or offers positive reasons to
person, in order for that person to perfor
positive acts. It is the desire to perform actg th
serve a specific purpose.
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act, which “relieves” the body from the pressur&hen it comes t&ontinuing education (C. E.),

applied by the incentive (Panagiotopoulouit is defined as the extension of opportunities for
2012). reading, studying, and training of individuals
Heckhausen (1991) defines ascentives ‘“the after the latter's graduation from basic education.

idiosyncratic personal dispositions towardél‘anara' 1996)

objects that have a value. This value can da terms of the conceptual definition of
positive and cause a person to take action th@bntinuing Nursing Education (CNE), according
allows its approach and achievement, do the American Nurses Association (ANA,
negative, and cause a person to take action X684), “Continuing Nursing Education is defined
avoid it". (Heckhausen, 1991) as the lifelong process of the Nurse’s active

. . . rticipation/involvement in learning activities,
Incentives can be considered as an inner sour%% p 9

of energy, which direct human behavior, toward@rag,{iggr atr? , ig?l?rri]gjtiotrr:etolargglfh"p(rxl;izfilggr?l
various choices, depending on the person%urses Association, 1984)

social, economic, and cultural environment.
Therefore, a direct relationship can be derivefihe World Health Organization (WHO, 1980),

between the selection of training courses arab well, defines “continuing education as the
incentives that affect it (Panagiotopoulou, 2012gducation that is received by a health practitioner
This means that incentives motivate adults tafter the end of their basic professional training
participate in lifelong program actions, andr any additional previous training, specific or

constitute a complex concept. general, in order to improve their professional

Incentives can refer to both internal causes o?k'“SZ _rather _than :,acquwe a new diploma or
behavior, such as desires, intentions, &ractlcmg certificate”. (WHO, 1980)

emotions, and _external, such as rewardéctually, Continuing Education is included in
attractions, or deterrents. They can also Hdfelong Learning (LLL). Their difference is
inherent, such as instincts, i.e. they can havetlaat, whereas lifelong education/learning expands
hereditary basis, or acquired, i.e. they can Whroughout a person’s life, continuing educations
acquired through learning and interactiomefers and is targeted to adults, provided, of
processes. (Kostaridou-Efkleidi, 2011) course, that the latter do not attend any initial
é)sasic training programs. (Jarvis, 2005)

The strongest learning incentives, when it com
to adults, are internal, such as, for example; selfhe purpose of the present review study is to
esteem and the need to enjoy job satisfactiomyvestigate the incentives that motivate nurses to
rather than external, such as, for example, enjarticipate in continuing education activities and
various job benefits. Regardless of their typgrograms.

incentives can provide the necessary energy ami kthodology

drive to a person to reach expected results.

(Sideridis et all, 2006) The material of the study consisted of articles
relevant to the subject that were found in both

) - . - reek and international databases, such as:
tension, stability, or 'nSIab'l'tY are pre.s.entGoogIe Scholar, MedNet, PubMed, Medline, and
Therefore, for example,t;[he desire to parﬂmpa&rﬁe Hellenic Academic Libraries Link (HEAL-
in a C.E. program may be a strong incentive, or. : : _
not, and this fact is either weakened or enhanc%I k), by using the following keywords: nurses,

by the socio-cultural environment. ie. famil ntinuing education, incentives, and lifelong
y ; . T Y, rograms. The exclusion criterion for the articles
age, gender, socio-economic status, knowled

subjects, time, trainers, prevailing conditions, - the language, except for Greek and English.
J ' ’ » P 9 SMostly, only articles and studies accessible to
etc. (Jarvis, 2004).

authors were used.

Finally, if an individual has an incentive that 'Sg&discussion of Continuing Nursing Education

In all types of incentives, characteristics such

based on their personal and professional bene NE): The purpose of CNE is the certification

their motivation is stronger and easier to achiev : ) . . .
in order for them to participate in a further Fnursing skills, as well updating and improving

e existing  knowledge (Panoudaki-Brokalaki,
training course. 1998).
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Through CNE, nurses aim at both optimizindAnother system of categorization classifies
their theoretical knowledge and skills,incentives according to the attitude of nurses,
developing a professional culture, improvingnto (Flores et all, 2006):

their relations with other professionals, and
establishing standards of professional ethical
conduct. (Panagiotopoulou, 2012) Moreover,
nurses aim at being able to improve their
performance, document their work scientifically,
build trust in their skills and qualifications, and
apply better career planning. (Karga, 2012)
Besides, the promotion of knowledge and
research results in achieving optimum quality in
the care provided to the patient, and good . . .
management practice in the nursing service, also social rela.tlonshlps _ ,

developing competent professionals. (Americah Student-oriented: the incentives that are

Nurses Association, 1984 & Tyleret all, 2001) included are oriented towards learning and
the acquisition of new knowledge

goal-oriented: the incentives that are
included are oriented towards education,
based on the goals that individuals expect to
achieve through the training program (goal-
oriented).

society-oriented: the incentives that are
included are developed during the training
activity (activity-oriented), and driven by
networking, social activity, and searching for

In terms of theincentives of nurses for their
participation in continuing nursing educationResearCh also demonstrated the need for nurses

programs, they are affected by personé? update their' knowledge,.th'rough continuing
experiences, and are shaped by free will, as woirSing education. The majority of the nurses

as by intrinsic incentives, and also by externdfPOrt that an increase in their skills and
factors. All of these factors establish anowledge is the benefit of continuing nursing
framework. within which. an individual can €ducation. (Brekelmans et all, 2016) On the other

determine their goals and targets. Theé%and’ in other research studies, researchers found

incentives can be grouped into 5 (five) categoridgat the updating of information is one of the
(Kamariannaki et all, 2017): most important factors for participation in

continuing nursing education. (Puteh et all, 2015

e Professional impr ovement and & Kavga, 2007)
development: the incentives that are
included are associated with nursing practic

* Professional service: the incentives that are
included are focused on the implementatioglg
of services with the patient at the center, an
the provision of quality-based healthP
services, in adequate quantity, to the publi

é|'he main concern of nurses is their updating on
developments in healthcare and acquisition of
w professional knowledge. (Tachtsoglou et all,
20) On the other hand, when it comes to
ersonal characteristics, rotating working hours,
ge, income level, and position and rank in the
in general, _iergfchy of aca(_je_:miq edu_cat_io_n aff_ect
. Learning and interaction with colleagues: significantly the participation of |nd!V|du§1Is in
the incentives that are included .ar CE programs. On the contrary, working either in

associated with the exchange of views a‘?he public or the private sector does not seem to
opinions with colleagues, as well as metho’(}gave any impact. (Karalis, 2009 & Lera et all,

10 promote the way of ’thinking of NUISes 020) Furtherr_n(.)re,. othgr studl_es'show th'at a
thus contributing to better decision-making voluntary participation  in -continuing nursing

" programs, according to the nurses’ needs, affects

’ _Persopal bfﬂe{'ts aqd Ijog dsecunty: thg i sitively the nurses’ incentives to participate in
Incentives that are inciuded are associa ntinuing  nursing education  programs.

with the personal development and Securitﬁiamzehgardeshi etll. 2014)
of nurses.

e Professional commitment: the incentives Besides, the facilities that are selected, in order
that are included are associated with th&® run the programs, serve as a major incentive
participation of nurses in professionalffor the participation of nurses in lifelong leargin
bodies/associations, which further expan@rograms. When it comes to the factors that

the image of nursing, thus reflecting themotivate nurses to participate in continuing
values of the profession. nursing education programs, the most common
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ones that were identified in various researcissues, research, and information technology.
studies are professional knowledge an{Pierrako et all, 2006 & Tachtsoglou et all, 2019)

developmgnt, escape from_ routlne,_lmproveme%e selection of Intensive Care and emergency
of the ability to provide social care, IMprovement ;o Units is associated with the special nature

of social relationships, and acquisition of ne T :
qualifications. (Patelarou et all, 2009 8\L’¥1nd specialization that characterizes the

rofessional field where nurses work and provide
Tachtsoglou et all, 2020) Among those factorés)pecialized nursing care, as well as their concern,

improved professional knowledge and skills ar hen it comes to their ability to correspond to

regarded as the most important ones, followed fficult working and adverse conditions. On the
the need to maintain current profession .

practices and improve the nurses’ ability to servi thgr har_1d, the §electior_1 of ot_he_r I_<nowledge
the public. (Chong et all, 2011) seubjgcts is assouate.d'wnh the_lr limited basic

' ' training, as well as clinical practice. (Kol et,all
Furthermore, collective learning, and mor&017)

speci_fically, a desire to take part in inte_ractiverhese subjects can be used as a basis for the
learning, confirms the view that adults enjoy th

trainin rocess when  thev are with thei?mplementation and development of such
coIIeagueF; which motivates )énd rewards the ontinuing nursing education training programs.
(A a92066) Therefore. a_ knowledae of thrpn addition, if the incentives that motivate nurses

inccgan’tives and ersonal’ traits of ind?viduals ﬁ‘or Continuing education, as well as the nurses'
. . P . . %ctual training needs, are taken into account, then
important information on how to attract trameest‘raining planning, promotion, and strategies can
(Ebrahimi et all, 2012) be oriented towards specific training needs and
After all, due to the fact that nurses are adultsargeted training programs. (Kokkos, 2012 &

they need to know the reason why they shouldindrioti et all, 2011)

learn something, before they are introduced tP

the learning process. They need to make use ?king the ~above into consideration, the
. ling p ' y hee r?nanagement of hospitals, and the nursing
their ability for self-determination, as well as

. gy S service, first and foremost, through the training
make their own decisions about their life. The)éf ice that operates in the premises of each
already have a wide range of experiences, a,]}isipital, should proceed with identifying the

they use _those eXperiences as a basis t%ining needs of their nurses, and planning,
understanding and consolidating new knowledg tganizing, implementing, and evaluating

That is the reason why it is deemed as importa{'rl ining programs, and seek to establish

that the experiences in question are take&operation with  various  bodies  and

advantage of in the training process. (Athanasioy _* . . . .
et all, 2014 & Kokko, 2005) organizations, for the implementation of

appropriate training programs. (Gkioka et all,
When it comes to identifying the training needs2018)
nurses prefer training orientations that are

focused on specific issues, rather than on abstr r{ey should also cooperate with other training
P ’ Ad educational organizations (Universities), in

concepts that are assomate.d with academ(J) der to jointly develop continuing education
knowledge. They need to acquire knowledge th ograms. and ensure the development and

'tiéﬁ:e\éaer; t(\)/vitt?\eI:evgl.ilri?angcﬁglrl]gr:[éoenss, tﬁg? ?heelz application of mode_rn training techniques, and

encounter in everyday life. (Tachtsoglou et gjincrease the educational work that is produced.

2020) ' (Tachts.oglou et all, 2_019) Further to tha'lt,' they
should introduce a point system to the training of

When it comes to the knowledge subjects, withurses and certification of latter’'s knowledge and

which, nurses want to become more and bettskills. (Polyzos, 2000)

familiar, in international literature, there areﬁ
t

: esides, the learning environment in the
numerous research studies that evaluate

?ograms in question should be characterized by

training needs of nurses. According to researc . .
9 9t espect for others, and favor interaction between
these needs refer to emergency nursing care elp ners and trainees. as well as freedom of

the sector of U_nlts, in general, clln!cal protc_)c_ol xpression and friendliness among all. (Lera et
and psychological support to patients, clinic

skills, Communication skills, managemen I, 2019)
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Every single program should be structured health human resources in our country in the
appropriately, so that it does not only meet the context of the 2007-2013 national strategic
needs of trainees, but it is also in line with the reference framework. Hellenic journal of the

challenges that emerge in the social environment Nursing Science, 4(1), 32-38
of the latter. The trainees should actively''anasiouA., BaldoukasA., Panaoura, R. (2014).
Manual for Adult Educators: Basic Principles of

participate throughout the stages, during which, Teaching Adults who Belong to Vulnerable
each program is implemented, rather than pgopyjation Groups. Nicosia: Published by
behaving as if they are obliged to follow the Erederick University

choices of the organizers. (Fotopoulos, 2016) Brekelmans, G., Maassen, S., Poell, R. F., Wegtstra

Moreover, each trainer should play a more > G8urdes, Ed. (2016). Factors influencing nurse
participation in continuing professional

coordinating role, when it comes to taking action, development activities: Survey results from the
and serve as source of learning that can be netherlands. G. Nurse Education Today, 40, 13—
utilized by trainees, rather than just facilitate 1g

knowledge transmission or offer explicitChong, M. C., Sellick, K., Francis, K., Abdullah, K
guidance. (Hasapis, 2000) M. (2011). What influences Malaysian nurses to

. Participate in continuing professional Education
On the other hand, the learning methods that are Activities? Asian Nursing Research, 5(1), 38- 47

followed should favor, as much as possible, theprahimi. H., Mohammadi Hosseini, F., Amirnia, M.
exchange of experiences, the process of seekingmehraee, A., Jamali, V., Hejazi, S. A. (2012).
and finding knowledge, as well as team Factors Influencing Nurses’ Participation in
participation. (Panagiotopoulou et all, 2016) Continuing  Education Programs in Tabriz

luson: Th f the k led University of Medical Sciences. Iranian Journal of
Concluson: The assessment of the knowledge \jadical Education, 12(7), 518-526

and skills of nurses is, therefore, a continuoyggres, p. V., Castilo, A. M. (2006). Factors
process, which is dictated by major changes that influencing nursing staff members’ participation in
take place in the field of technology, nursing continuing education. Rev Latinem
practice, and healthcare. Incentives, as well as Enfermagem, 14, 309-315

personal and professional conduct, affedtotopoulosN., Zagko,s C. (2016). Lifelong learning,
participation in continuing training programs certification of qualifications, and quality

significantly. assurance. Views and investigation of the EU
experience. Observatory of Economic and Social
Nurses participate in CNE programs because of Developments https://www.inegsee.gr/wp-

their desire to acquire knowledge and skills, the content/uploads/2016/12/MELETH-45.pdf
application of which, will result in an Gkioka, V., Petrakos, A. Sarris, M., Goula, A,

the motivation factors for a better performance by

Since nurses account for one of the highest medical and nursing staff in health services.
percentages of the staff of health units, it is Archives of Hellenic Medicine,35(2), 230-240.
obvious that special attention should be paid tdamzehgardeshi,Z., Shahhossein,Z. (2014). A
ensuring their continuing professional education, Cross-Sectional Study of Facilitators and Barriers
through targeted programs, after considering of Iranian Nurses' Participation in Continuing

their training needs and the criteria of their gd.ucatioré ;’rolgégmlséselobal Journal of Health
participation in it. cience, 6(2), 183-

Hasapis, D. (2000). Planning, organization,
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