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Abstract

Background: The nursing education includes both theoretical prattical experience. While the theoretical
information is gained, these data is tried to lvedd into manner.

Objectives: This study was conducted to detect the recomntkeadiitions of nursing students to bridge the gap
between the school and practice areas.

Methods: The cohort of this descriptive study was formed®? nursing students studying currently at the 3rd
and 4th classes of undergraduate degrees fronfe3adit universities. The most frequent problemhef $tudents

at the practicing field was detected to be withrthese/midwife (54.5%).

Result: The most commonly accepted solutions by the stsdenbridge the gap between the school and the
practicing field were to provide parallelism betwebe practising field and the students’ needsctimapliance
between the theoretical information and the apptica in practice, to perform the practicing clasge the
rooms that are provided in the practicing fieldfdous on improving the skills before practicingdao inform
students about the practice.

Conclusion: It was seen that the students recommended thebeooditive models, especially the integrated
model to fill the gaps between the school and tiaetiring fields. The students most frequently baoblems
with the nurses at the practice areas.

Key words: Nursing student, practice areas, school, problem, golutions

I ntroduction and the difference between the real life and the

The nursing education includes both theoretic emonstration lab may create stress and anxiety

and practical experience. While the theoretic pr the students (Scully 2011; Peyrovil 2005). It

information is gained, these data is tried to oS crucial for the student to adapt to the clinical

turned into manner. However, the school and the%];(':?c?rr]ne?; I\(Iav:rlr(iharzgﬂier)]::tsro:/gethr:i!ki“fse’toan(gt
clinic are different organizations (Buchan 20085) 9 P 9
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ready for the career (Karimi 2010; HoughtormThe same academician, who teaches the lesson at
2013). school, appears at the lab practice with the

According 1o the suces, the facors taflU0ENIS 50 okes plece o o pracerg o
influence the student to use his/her theoretical prtal. '

information in clinical practice are the socialnumber. pf students and _the deficiency — of
environment (Dunn et al., 2003; Houghton et al_academman ngmber, .sometlmes the nurses that
2013;  Houghton 20’14_ ’Scully 2011_Work in the clinics give support. Despite the

Ozyazicioglu et al., 2011), to give an opportunit)?g?ndeef[glcclﬁgi Serféc;rés ttoo ri)rrr?pr?):/ee ttr:)eoét?n(igﬂ?eéo
to the students by the clinicians to learn and Y P

support them (Dadgaran et al., 2012; Houghton e(}r_the patient care, and _to take (_:autions such as
al., 2013; Ozyazicioglu et” al ’2011) thediving homework, the information taught at

Iy : L hool and the practicing field is perceived as
academician to stay in the clinic and to be next & , .
the students in p?/actice (Jonsen et al., 201 omplex by the students (Tanriverdi et. al. 2009;

Milton-Wildey et al., 2014), and the level of the22Yazicioglu et al., 2011). The majority of the
cooperation betweén the échool and the hospi%}f‘d'es till today were mte_nded to_def_me the gap
(Scully 2011, Dadgaran et al., 2012; Milton: etween the theory and its appllcatlon.'ln this
Wildey et al., 2014). In addition to thestudy, however, the recommended solutions are
regulations in the clinic, also at school, there alfocused on.

opinions related to the education of the studenfsm

in some issues such as to create evidence-basialgijis studv was conducted to detect the
innovative lesson content that combine th y

theoretical  information  and  the practiceﬁecommended solutions of nursing students to
(Dadgaran et al., 2012; Tart et al, 2011 an ridge the gap between the school and practice

Moch et al., 2010), to teach this content from thereas.

first class (Hatlevik 2012, Jonsen et al., 2018), tMaterial and Method
get feedback from students periodicallyl—he population of this descriptive study included

(Andrews and Ford 2013, Turnbull et al., 2013)& total of 592 students of 3rd and 4th classes from
ar_ld_ to fo_cus on lab practice tha.‘t Improve th different nursing schools at undergraduate
clinical skills. Milton-Wildey et al. in their 2014 degrees in Marmara region. No subject was
study, determined that the satisfaction level ef thChosen from the general 'population Four

new students decrease gradually as they p :

: ; . : dred and twenty-seven students who were
their classes. They stated that d'ssat'SfaCt'%lunteers to participate were included in the
arises because of limited facilities, th

inad ¢ it i f th 4 kil tudy. Written consent was obtained from the
Inadequacy ot integration O theory and SKili, gty tions, Participants were provided with

|mprover,nent, ar_1d the mobser_vance_ of th formation about the study, and they took part
Students’ educational needs (Milton-Wildey e{/oluntarily after oral approval had been obtained.
al., 2014). The data was collected by the researchrerthe
The nurses and academicians that work in thight of literature (Peyrovil et al., 2005; Buchan
clinics and the school have also crucial role iet al., 2008; Tanriverdi et. al. 2009; Ozyazicioglu
building bridges between the practicing and thet al., 2011Scully 2011; Hatlevik 2012; Cinar et
education (Dunn 2007; Buchan et al., 200&l.,2011 ) with the questionnaire form between
Esmaeili at al., 2014). Potash and Taylor (1993he dates of December 2013-January 2014. The
defined the use of unification, collaborativeguestionnaire form included 10 closed-ended and
integrated, and entrepreneurial models faspen-ended questions that define the student
nursing faculties to improve the cooperatiomnformation and the problems between the school
between the school and practicing fields. Thesend practice areas and the recommended
models essentially emphasize the importance sélutions. With the definition of the models given
the school and clinical field cooperation and th#n addition to the question, what is your
academician in clinical practicing. recommended education model to close the gap

.between the school and the practicing fig]dfe

e g P ouCate Ssuncersandings that 'may  arise from
9 incomplete or inadequate information are

ELZCt;tCa(T ?;tg:i%rﬁsfgr}n?t ri%go?rll’efcgllﬁl\;\éztﬁ ;)Izli”tshsrevented. The results of the study are qualified
P P for being generalized to the cohort. The data was
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transferred to the computer media by thenodel for the student (Houghton et al., 2013;
researchers and evaluated with percentage, meaeully 2011; Maben et al.,, 2006). The clinic
values and&tests in SPSS 15. employees should support to make a positive
clinical environment (Dadgaran et al., 2012), to
give chance for education, and to supervise the
As seen in Table 1, the mean age of the studestsidents (Houghton et al., 2013). Interactive and
of the 3 different universities’ Nursingparticipating solutions should be produced in
undergraduate programs was 21.7+1.8 (19-34)pommunication with the medical stuff and the
78.7% (n=336) was female, 95.6% (n=408) werpatients. In this manner, the cooperation between
single. It was detected that the 60% of nursinghe clinic and the school is crucial to solve the
students (256) had problems in practicing fieldsroblems (Tanriverdi and Katar, 2009; Dadgaran
(Figure 1). As seen in Table 2, 54.5% of thet al., 2012). In addition to the institution
students experience problem with the nurses asttategies, the personal characteristics of the
midwives, and 10.3% experience problem witlstudent, his/her willingness, his/her intergroup
the patient (p<0.05). As seen in Figure 2, theelationships may affect his/her manner to have a
students most frequently recommended theroblem with the nurse-midwife or his/her
Integrated model (59.8%) (n=254) and thapproach to the patient (Houghton 2014). Thus,
Entrepreneurial model 30.1% (n=128), and thstrategies may be needed to improve the student's
Collaborative 4,5% (n=19) and Unificationstate of belonging to the group (Papathanasiou et
model 12.7% (n=54) at least, for the solution tal., 2014).

fill the gap between the school and the practicinI% Figure 1, most of the nursing students

field. As seen in Table 3, the first three solnsio commended the intearated model in  the
that were recommended by the students to fill tHe . . 9 .
ducation. The integrated model is the

gap between the school and the practicing fields

are, to support to improve the skills in cIass/Iaba(.:aldem'c'anS presence in the practicing field
to provide parallelism between the practicinj{”th the student and taking responsibility of the
field and the students' needs and to provi &re with th? nurse. The second ”.‘Ode' is the
compliance between the theoretical informatioﬁr.mepreneu”a.I _mod_el (the partqershlp of school
with the practicing field).In studies most of the

and the practice. In addition, not letting the - e
students into fields that are not related to th%tudents reported that the academicians don't join

subject of the lesson, not using the students | :']tecsgﬁ?r(iet)nljfemino?ri-t?;\)/%e ptrha(;:tg:llirr:i%;kl‘lglii”asnd
running errands, respecting the students, keepi anriverdi et al 2009!002 agicio lu et al. 2011)
the whole academicians expectations from t ; » Dzy 9 ' s

students at the same level were also tipee 8. W) SE AL R PIECEON
alternative recommended solutions. 9 PP

students, don't stand with the students in the
Discussion clinical applications adequately and don't pay

Clinical communication is important to validateenoth attention to the clinical application skills
much as the care given to the theoretical

students’ experiences in practice. The 54.5 % ) o
u Xperl n P I 0éraformatlon. The school and the clinical

the students stated that they experienc e o
problems with the nurses-midwives at the CIiniCacademmans have the responsibility to educate

and 10.3% stated that they experienced probler{"%e stude_nts to provide maximum learning in the
with the patient that was given careShortest time. The_ academlcw_ms in school and the
Ozyazicioglu et al. (2011) in their study reporte%IInIC shotuld b?. n CO(t)pereE)tlon fi\ndfthey T#St
that most of the students stated that the clinicdf-'c . _'Nterventions 1o enetl rom €
nurses were not supportive in teaching an periences of the nurses (Jonsen et al., 2013).

assisting in applying the correct applications.n the other hand, it is the students

Sometimes, there are secret rules between ﬁg?spons!bility o get th? skill o use this_
nurses. Thése rules may negatively affect t %ormatlon and the_ practice and to improve it
students to socialize (Houghton et al., 201 Cu”%/ 201hl). Iln tg's study the shtudI((ajnts stated
: ’ at the school and preceptors should appear in
H(f)ughton 2014,hScuI|Iy 20112 tohapply the Iﬁamialso the clinical fieldpand |{r)nore time shopurl)d be
information in the clinic and the approach o . . ) .
clinic employees to the students in positive angpent together, and this result is compatible with

constructive ways. To reach success, these sec(?mer studies’ results.
rules may be ignored, and be a positive role

Results
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Table 1: The Descriptive Characteristics of Students (N=426)

Descriptive Characteristics Number Percentage
University (427)*
Canakkale Onsekiz Mart University 136 31.9
Uludag University 164 38.4
Balikesir University 127 29.7
Class (427)*
3rd class 199 46.6
4th class 228 53.4
Gender (421)*
Male 336 79.8
Female 85 20.2
Marital Status (424)*
Single 408 96.2
Married 16 3.8

*The ones who answered the questionnaire werededu
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Table 2. The Distribution of Person/Groups That The Students Have Problems With the

Problems
University
The Person/Group With Canakkale Uludag Balikesir Total
The Problem University University University % (n=426)
% (n= 135) % (n= 164) % (n=127)
The patient who is given care
Ves 14,1 (19) 11,6 (19) 4,7 (6) 10,3 (44)
No 85,9 (116) 88,4 (145) 95,3 (121) 89,7 (382)
(x°=6,631; df=2; p=.036)
Family of Patients
Yes 7.4 (10) 7.3(12) 4,7 (6) 6,6 (28)
No 92,6 (125) 92,7 (152) 95,3 (152) 93,4 (398)
(x*=1,008; df=2; p=.604)
Nurse-Midwife
Yes 64,4 (87) 62,2 (102) 33,9 (43) 54,5 (232)
No 35,6 (48) 37,8 (62) 66,1 (84) 45,5 (194)
(x°= 31,117; df=2;p=.000)
Doctor
Yes 11,1 (15) 10,4 (17) 3,9 (5) 8,7 (37)
No 88,9 (120) 89,6 (147) 96,1 (122) 91,3 (389)

(<5,196; df=2; p=.074)

*The students gave more than one answer to thigigones
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0)

8)

Table 3. The Recommended Solutions of The Students for Filling The Gaps Between
The School and The Practicing Fields (N=427)*
Recommendations n %

The recommendations considering the practicing fields
To provide parallelism between the practicing fialdl the students’ needs 67 (16
To inform the students about the practice process 66 (15.7)
To provide compliance between theoretical inforomatnd the applications at the field 62 (14
To perform the application classes at the rooms whih be provided in the practicing 38 (9.1)
field
To discuss the target of practicing with students 20 (4.8)
To increase the time of practicing 25 (5.5)
The recommendations considering the period before practice
To focus on improving the skills at the class/lab 90 (21.1)
The integration of the academicians to the praugicields 32 (7.6)
Therecommendations considering the cooper ation between the school and the practicing field
To found integration commissions between the schndlpracticing fields 46 (11.0
To create common protocols 30 (7.1)
To ask for the recommendations and contributiorth@fpeople at the practicing field 12 (2.4

)

The recommendations considering the clinical nursesthat will give support during the practice

To benefit from the experiences of the clinicalsas at student education 27 (6.4
Education of nurses about student education 26 (6.2)
The nurses to continue the theoretical educatitin students 28 (6.7)
The graduation degree of nurses that will supatstudents to be at least post graduate 29 (6.

* The students gave more than one answer to thgtigne
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Figurel . The student's clinical experience

M have problem
M no problem

irresponsive

Figure 1: The students’ clinical experience

Figure 2. The Models That Were Recommended to Fill The Gap Between The School and
The Practicing Fields*

300 254
200 - 128
100 + 54
19
0 - , . .

integration entrepreneurial collaborative unification model(n=54)
model (n=254) model (n=128) model(n=19)

Figure 2: The Models recomended to fit the gap betwSchool and Practicing fields

In Table 3, there are recommended solutiorghould be clear how to behave and react in the
such as providing parallelism between thelinic, and what is expected from him/her.
practicing field and the students' needs and beiRyecautions for the student to come to the clinic
informed about the clinical running. Supervisingeady (application forms, homework, etc.) and
and giving feedbacks provide the students teedback with the assessment forms at the end of
improve socializing and ease the clinicathe application should be taken (Tanriverdi et al.,
adaptation (Houghton 2014; Turnbull et al.2009; Turnbull et al., 2013; Andrews and Ford,
2013). Before clinical applications, the student®013). During the application, responsibility may
should be informed about clinical running, and ibe given to the student, they may be supported
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with observing the benefit of the patient, and thepportunity to all of the students in learning
proposed innovations and expectations may Iperiod. Houghton et al. (2013) reported that the
applicable in practice. Clinical Skills Laboratory is crucial for the

The 14.8% of the students stated that thsetud_ents In getting use(Ij toz'ghe C“.n'c"ﬂ f_|eld agd
practicing field and the theoretical informationeqU'Ement'd l:hoaethet ‘3' (t' 11)f|n_ t ?”:[' study
should be in compliancdn Turkey education empnasized that the education ot simuation 1S a

system, the academicians that give theoretit}:%?smve learning strategy; it helps the student to

lessons in the school stand together with t X actiye more than being p‘?‘SS‘Ve rec._eiver, and
student at the clinical application field. The elps in getting deep learning experience on

academicians pay attention in application of th@at'ent care.

theoretical information in practicing. In recentThe students recommended that cooperated
years, because of the small number of the nurseslationships should be made between the
there is a raise in the number of the students, aathployees of the practicing fields and the school.
reasons such as the deficiency of the academicistaking a safe and supportive (Tanriverdi and
in the practicing field lead to take support fronKatar 2009; Dadgaran et al., 2012), carefree
the nurses working in the clinic. These resulttScully 2011) and positive clinical practicing
require more consideration of the studentsnvironment plays an important role in arranging
learning needs, concentrate educators attentiathe field as improving the education (Tanriverdi
on theory and improving the skills in limitedand Katar, 2009, Ozyazicioglu et al., 2011,
resources and environment in the hospitdlonsen et al., 2013). Communicative strategies
(Tanriverdi and Katar 2009; Jonsen et al., 2018yould be helpful between the school and the
Milton-Wildey et al., 2014). In studiest was practicing fields (Ajani et al., 2011). The rules
reported that the theoretical part of the nursintgpat should be obeyed in the clinic, the clinical
education program should be strengthened asHill procedures and the stuff education should be
the consistency between the theory and the compliance with the school (Tanriverdi and
application should be provided from theKatar 2009; Houghton et al., 2013). All of the
beginning of the nursing education (Hatlevikacademicians that guide the students and the
2012; Jonsen et al.,, 2013), and the use ofinic employees should be in cooperation and
evidence-based information and applicatioshould exchange information in annual meetings.
should be generalized because every neyy.

information is an attractive key for the studen|11n the study, it was also found that the clinical
(Tart et al, 2011). As a result, innovative urses that are responsible of the student

) .. education should also be equipped. The
educational content should be formed that JOInssupervision of the academicians and the clinical

the theoretical information and the practicin - ,
(Dadgaran et al., 2012; Tart et al., 2011: Moch £?%Erses play an important role on the students

R tisfaction from the clinical environment and
al., 2010). The students' opinions should be tak?rqeir education (Hallin and Danielson, 2010)
for the precautions that may be taken in applyi ’ '

n ) L
these data in clinical field, while forming the ne Igffectlve communication between the school and

educational content (Tanriverdi and Katar 200 he clinic employees to improve education and

ihterventions to increase information exchange
Andrews and Ford, 2013; Turnbull et al., 2013).Should be planned (Houghton et al., 2013). '?‘o

The 9.1% of the students stated that the clasgg®vide the integration of the academicians to the
should allocate in the rooms available in thelinic would obtain permanent mentorship to the
practicing field. To form educational student, therefore, increasing the compliance
departments in the clinic would make a change iguality of the student and playing an important
the education model and help to improve thstrategic role to close the gap between the theory
students' performances (Papathanasiou et and practice.(Makarem et al. (2001) in their
2014). study reported a relationship between the clinical
The 21.1% of the students stated that Ia'QStrUCForS’ behaviours and the s_tudents'
applications that would improve their cIinical.Gducat'or?al outcomes. In Turkey with the
skills should be focused on before practicin%;crease in the number of students, the number of

The lab application prepares the student to t ca_dem|C|ans becomes |nsuff|C|er_1t and_ _the
clinical nurses support the students in practicing.

real world, minimizes the shock of reality, helps‘I’pe:se nurses are not mostly consisted of having

to get used to the equipment, and gives equgost graduate degree as the students requested,
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joining the theoretical educations with students, Higher Education Congress. New Trends And
and passing compliance programs; in contrast, Issues. 3 (14), 2064-2066.

mostly consisted of nurses, having undergradudg@dgaran, 1., Parvizy, S., Peyrov, H., (2012). A
degrees with distance learning programs, didnt Global Issue  in Nursing Students’ Clinical

earning: The Theory—Practice Gaprocedia -
have post graduate degrees, that were charged byéocial agn d BehavioraI)/Scien pe 17?2_118_

the universi_ty to support StUder_]tS,between theﬂfunn, S.V.,, Ehrich, L., Mylonas, A., Hansford, B.C.
busy _Work_mg hour_s, and didn't Want 'Fh's (2000). Students perceptions of filed experience in
charging willingly. It is thought that this choice  professional development: A comparative stubly.
to fill the gap of insufficient academician number Nurs Educ39, 393-400.

doesn't meet the demands of the students aBsimaeili, M., Cheraghi, M.A., Salsali, M.,
therefore, as a recommended solution of the Ghiyasvandian, S., (2014). Nursing students'
students, they want to see nurses that have atexpectations regarding effective clinical education
least post graduate degree, that join to the aqualitative Studylnt J Nurs Pract 20 (5), 460-

theoretical lessons and that passed th 467. _ .

compliance educations, as supportive employee'ge?"'n’ K., Danielson, E., (2010). Preceptoring
nursing students: Registered nurses’ perceptions of

Conclusion nursing students’ preparation and study

approaches in clinical educatiomurse Educ
It was seen that the students recommended thetogay30, 296-302.

collaborative models, especially the integratedatievik, K., 2012. The theory practice relatiomshi
model to fill the gaps between the school and the reflective skills and theoretical
practicing fields. The students most frequently knowledge as key factors inbridging the gap betwe
had problems with the nurses at the practicing en theory and practice in initial nursing education
fields. To fill the gap between the school and the J Adv Nurs68(4), 868-877.
practicing fields, it was detected that thesHoughton, CE.  Casey, D, Shaw, D, (2013).
precautions would be helpful: to inform student  MuPhy, K., Students'  experiences  of
before application, to clarify the expectancies, 1 implementing  of implementing clinical skills in

. S the real world of practicel Clin Nurs.22 (13-14),
focus on lab work, to organize the practicine  1961.1969.
fields in the direction of students’ needs, to makggoyghton, CE.(2014). ‘Newcomer adaptation": a lens
attempts to increase the school and clinic, and 1o through which to understand how nursing students
build partnership commissions. fit in with the real world of practicel Clin Nurs
Recommendations 23(15-16):2367-75.

Hope, A., Garside, J., Prescott, S., (2011).

To build positive clinical education environments Rethinking theory and practice: pre  registration
that would contribute to the students' learning Student — nurses experiences  of simulation
period (learning opportunity, support and teaching and learning in the acquisition of clihica
supervising), may help to remove the obstacles skills in preparation for practice Nurse Educ

. 7> Today31(7), 711-715.
between the theory and the practice. Bridgin nsen, E., Melender, H.L., Hilli, Y., (2013). Fisin

strategles. should be developed to Increas'e.t € and Swedish nursing students' experiences of their

partnership between the school and the clinical fist clinical practice placement-a qualitative

environment, which are separate organizations.  study.Nurse Educ Toda$3(3), 297-302.
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