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Abstract

Background: The nursing process is a systematic approach tdifgieg the care needs of healthy individuals
or patients, and families and groups and to plapnimplementing, and evaluating nursing intervemtio
Nursing students are also an integral part of @sdarch, however, shows that they experience cigaleat
different stages of the nursing process

Objective: This study was conducted to investigate the opmiaf nursing undergraduate students regarding the
nursing process, challenges experienced in thengupsocess and solution suggestions.

Methodology: The sample of this qualitative study consisted bfparticipants. Data were collected using a
descriptive characteristics form and a semi-stmectuinterview form between 20 and 24 January 2020.
Qualitative data were analyzed using descriptivé eontent analysis. The study was approved by thes
Committee.

Results: The students stated that they have difficultiemmamy steps of the nursing process, they could ebt g
sufficient feedback from the instructors and thstrinctors gave different messages. The duratioalinical
practice is short, and therefore, students argmaadidifferent patients each time they go to tiréachnd cannot
find the opportunity to put their care plans intagiice.

Conclusions: Nursing students face different problems aboutingrprocess. Therefore, the problems need to
be solved.

Key Words: Nursing process, nursing students, nursing edutatio

Introduction adopting a scientific and planned approach to
Nurses are concerned with individual, familynurSIng care (Pokorski et al., 2009; Horvath et

group, and social responses to health and iIIne?é’.’ 2015; Ackley et al., 2017).

Such responses are one of the focal points ®he nursing process is a systematic approach to
nursing care (Herdman & Kamitsuru 2014). Th&dentifying the care needs of healthy individuals
contemporary nursing approach holds that nurses patients, and families and groups and to
should take on up-to-date roles and adopt @anning, implementing, and evaluating nursing
systematic approach to providing the best careterventions (DeLaune et al., 2011; Ackley et
(Urden et al., 2015) because effective and qualigt., 2017). It enables nurses to participate in all
care integrated with up-to-date and evidencérealth-related practices as much as possible and
based information is a fundamental nursingp develop and use critical thinking, problem-
service (Olga, 2007; ANA, 2015). The nursingolving, and analysis-synthesis skills (DeLaune
process is one of the most crucial aspects ef al., 2011; Black, 2017; Wilkinson et al., 2016).
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The nursing process is based on a special aimfformed about the purpose of the study, and
natural relationship in which nurses provide carmformed consent was obtained from those who
and patients receive it (DeLaune et al., 201Hgreed to participate. Initially, 12 students from
Black, 2017). The greatest advantage of theach grade volunteered to participate, however,
nursing process is that it promotes individualizetive of them were excluded because they were
and high-quality nursing care (Horvath et al.either unable to attend the interviews or
2015; Fernandez-sola et al., 2011). The nursingthdrew from the study. Therefore, the final

process plays a key role in the nursingample consisted of 31 participants (12 second-
profession, and therefore, should be implementgear; 11 third-year, and 8 fourth-year).

properly. Nursing students are also an integr

part of it. Therefore, it is of critical importanceq‘Ihe inclusion criteria were (1) being a second-,

: .-third-, and fourth-year nursing student and (2)
that they learn the nursing process and adapt 'tv luntary and (3) having taken the nursing

their practices, and perform correctdiagnosisarb ocess and case discussion course and (4)

%%ng’ggﬁtehov\;g\tlzl;ve:;fxz thaftorthe trgftg?;t]hgving participated in clinical practice. The
’ ; y exp &%clusion criteria were (1) being a first-year

challenges at different stages of the nursian ; . .
_ ursing student, (2) not having taken the nursing
process (Wagoro & Rakuom, 2015; Haoet al, rocess and case discussion course and (4) not

2013; Andsoy et al., .2013)' _The_refore, .th aving participated in clinical practice.
challenges they face during nursing interventions
- nstruments

as well as aspects they need to improve should be

identified to design and present action plans fdbata were collected using a descriptive

performance improvement. Identifying andcharacteristics form and a semi-structured

solving those challenges can allow students toterview form. The descriptive characteristics

implement the nursing process more effectivelyprm consisted of four items on socio-

and therefore, to provide better quality care. Thdemographic characteristics and interpersonal

study sought answers to the following questionstelationships. The semi-structured interview form

: . developed by the researchers consisted of four
) What do nursing students think about th%pen-ended guestions on students' views of the

nursing proces_s’? . nursing process, challenges of the nursing
* What kind of challenges of the nursing, gcess they faced during clinical practice,

process do nursing students face? _ causes of those challenges, and their solutions.
 What kind of solutions do nursing The items are as Table 1.

students propose for the challenges of the nursing

process’? Data Collection

Methodology Data were collected between 20 and 24 January
_ _ 2020. Three different focus group interviews

Design and Setting were conducted by one moderator and two

The aim of this qualitative study was toreporters. Each interview was held in a
investigate undergraduate nursing studentglassroom with ten to eleven participants from all
views of the nursing process, and its challengééades. The moderator had a PhD degree in
and their solutions. The study was conducted Brsing and qualitative studies. The participants,
the Faculty of Health Sciences of a universitthe moderator, and the reporters sat in a circle
Nursing students learn about the nursing procedyring the interviews. The moderator first
and then participate in clinical practice for thénformed the participants again about the study
first time in the first semester of the second yea@nd obtained written consent from them. Prior to
They use the nursing process to provide care alt¢ interviews, participants were asked to

discuss cases in the following clinical practices. complete the descriptive characteristics form.
Afterwards, the moderator asked them the

Population and Sample questions on the semi-structured interview form,
The study population consisted of 795 secon@nd the reporters noted their responses. The
third-, and fourth-year nursing studentsinterviews were audio-recorded to avoid missing
Participants were recruited using snowbaflata. Data collection was terminated by the
sampling. First, one student from each grad@oderator when more data did not add any new
level was contacted, and then, potentidhformation or insight. The interviews lasted 70

participants recommended by them wer& 90 minutes.
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Table 1.The items of the semi-structured interview form

Items

* What do you think is the nursing process? Whatalothink about the nursing process?

» Do you think the nursing process contributes tdepatcare and to personal development? If
so, what are they?

* What kind of challenges of the nursing process do face? At what stages of the nursing
process do you face challenges?

* What solutions would you propose for those chaksgWhat aspects do you think should be
improved?

Table 2. The descriptive characteristics of studest

Second- Third-year Fourth- 0
Characteristics year year
n(%) n(%) n(%)

Age (Mead+SD) 19.3(0.65) 21.0(1.00) 21.6(1.30) 0.000
Gender
Female 10(83.3) 11(100.0) 5(62.5) 0.090
Male 2(16.7) 0(0.0) 3(37.5) '
Education status
Anatolian High School 12(100.0) 9(81.8) 7(87.5) 0158
Imam Hatip High School 0(0.0) 2(18.2) 1(12.5) '
Working status
Yes 2(16.7) 2(18.2) 0(0.0) 0.447
No 10(83.3) 9(81.8) 8(100.0) '

Data Analysis: Qualitative data were analyzedTheme 1: Participants’ Views of the Nursing
using descriptive and content analysis. Thprocess

research(_ers listened to all interviews over anlglost participants regarded the nursing process as
over again and transcribed them verbatim. The guide for integrated, high-quality, and
assigned numbers to participants to ensuLe - inable care ' '
confidentiality and to protect their anonymity. '

Afterwards, they developed subthemes and main “...The nursing process is the
themes based on descriptive and content analysis. constellation of all the activities that we
Number, percentage, mean, and standard carry out to improve the quality of care.”
deviation were used for descriptive analysis. (Third-year student no 4)

Most second-year students stated that the nursing

Ethical Considerations: Permission WaS%rocess helps them improve themselves and

obtained from the faculty of health sciences repare for professional life, makes them more

the university. The study was approved by thg i ated to do multiple research and to read,

Social Humanities Ethics Committee of thea : : :
. . ) nd provides them with sound evidence and
university  (Approval ~ date/no: 2019/ 123)'support, and also enables patients to make fewer

Students were mfo_rmeql _about the PUrPOSEedical errors thanks to recorded patient data.
procedure, and confidentiality of the study prior

to participation. Written informed consent was “The nursing process is useful for both
obtained from those who agreed to participate. patients and nurses because it gives you
Results data, | mean, you have something to turn

to when, let's say, you deal with a
The data were analyzed under four themes. Table forensic case.”(Second-year student no
3 shows the themes and sub-themes by grade. 9
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Third-year students stated that activities involvefccording to second-year students, the nursing
in the nursing process go beyond the hospital apdocess is especially useful for patients because i
prepare patients for home life and make theempowers them through care and training, but it
post-discharge life easier and improve caralso allows nurses to understand that every
quality. patient is an individual. They also stated that the

«___1 think that the nursing process makedUrsing process brings professionalism to nursing

post-discharge life more efficient ancland improves patients' trust in nurses.

provide care accordingly.”(Third-year “Patients don't really know about most
student no 2) things, | mean, let's say, the patient has
diabetes but he doesn't know how to
inject insulin.When we see that, we give
him the right training and teach him how
to do it, and so we change his life for the
better” (Second-year student no 12).

Third-year students stated that the nursing
process raises patients’ awareness and provides
ngm not only with physical care but also with
psSychological support. They also stated that
making a difference in patients' lives makes them
happier, and more satisfied, and self-confident.

Fourth-year students stated that the nursing
process provides multidisciplinary care, and
when each step of it is performed correctly, it
makes blind spots visible.

“...the nursing process provides multi-
directional and multidisciplinary care, and
allows us to see our own blind spots, dnglives
us feedback and shows us what we have to
about those blind spots.(Fourth-year student
no 1)

Theme 2. Contribution of Nursing Process to

Patient Care and to Personal Development -.The nursing process helps us show

our patients that we are there for them

Most participants stated that the nursing process and that we understand them better and
provides them with the opportunity to develop care about them.”(Third-year student
interpersonal communication and inquiry skills, no7)

thus making them more knowledgeable about
their occupation.

“I now know better how to talk to
patients, how to communicate with them.
Patients are fragile individuals, and |
now know how to talk to them(Second-
year student no 10)
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Table 3. Themes, Subthemes, and Quotations

Themes

Subthemes

Second-year

Third-year

Fourth-year

Quotations

Participants’ Views of the Nursing
process

« An integrated care tool

« Activities for high-quality and
continuous care

» A planned care process

» A process that provides
accessible data

« A scientific evidence and
reference tool

* Atool for getting used to job
environment

» Atool to encourage research

 Atool to encourage students t
improve themselves

* An individual care tool

» A key role in bringing
professionalism to nursing

An integrated care tool
Activities for high-quality
and sustainable care

A tool that prepares
patients for post-discharg
life and making it easier
A process that helps to
understand patients

» An integrated care tool

« Activities for high-quality and
continuous care

« A multidisciplinary care

£ process

» A process that allows students
to see their shortcomings

» A process that allows the
individual to identify their
problems

» An attempt to be more useful t
patients

“Using the nursing process during care sets| a
holistic route for me.’(Fourth-year student no 3)
“...I find the nursing process useful because it belp
us get familiar with and adapt to work environment
where we are going to be working in the future.”
(Second-year student no 2)
“...The nursing process is a holistic approach that
allows for training and care from admission o
discharge, and even after dischargéThird-year
student no 7)
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Contribution of Nursing Process to Patient Care ando Personal

Development

* Helping to develop
interpersonal communication
skills

« Helping to develop research
skills and gain knowledge

« Providing care and training to
empower patients

« Recognizing individual
autonomy

» Making nursing professional

« Increasing patients' trust in
nurses

Helping to develop
interpersonal
communication skills
Helping to develop inquiry
skills and gain knowledge
Raising patients’
awareness

Providing patients with
both physical care and
psychological support
Making a difference in
patients’ lives

Increasing job satisfaction
and self-confidence in
nurses

» Helping to develop
interpersonal communication
skills

 Helping to develop inquiry
skills and gain knowledge

< Making connections between
complex data

 Helping students develop a
holistic perspective

« Understanding the roles of
nursing

« Enabling students to see their
own shortcomings

* Increasing job satisfaction

« Reducing length of hospital
stay and preventing
complications

 Increasing workload

“....Before we inform an oncology patient abg
nutrition or chemotherapy or radiotherapy, we
some research ourselves to learn about it and
improve ourselves...As for us, it boosts
confidence.”(Third-year student no 5)

Ca | think that if we can effectively put the nungi
process into practice, patients will stop looking
nurses as employees who do nothing else but ir
IVs and give shots. After all, people see nurse
doctors' 'wingmen.' They think that nurses woul
know anything about medications or treatments,
when you come up with a care plan and involve
patient in it, then he sees you in a differenttigbo,
people's perceptions are changing, | mean, we
that it's something that can be change(Second-
year student no 7)

“...Making a difference in someone's life and telli
him what to do, | mean, guiding him makes us
happy, apart from that, telling him what he's be
doing right or wrong and getting his life in ordg
makes use happy(Third-year student no 5)
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“The nursing process has allowed us to better

understand the roles that a nurse should be abl
play, | mean, like the difference between my &t
latest clinical practice, like, what should a nur
do?, What role do | get? What roles should | play

e to

se
?n

(Fourth-year student no 3)

www.internationaljournalofcaringsciences.org



International Journal of Caring Sciences

May-August 2021 Volumelsdie 2| Page 817

Challenges of Nursing Process

Failure to put nursing diagnosi
in order of priority

Having difficulty
communicating with patients
Hesitating to ask questions
about sex life

Patients who do not want to
reveal information about
themselves

Using fabricated data for fear @
being graded

Little feedback from instructor
due to excessive number of
students participating in clinica
practice

Making the same mistakes
Patient circulation and failure t
implement care plan due to
short duration of clinical
practice sessions

5+ Hesitating to ask question
about sex life
« Difficulty making the right
diagnosis
 Using fabricated data for
fear of being graded
« Different expectations of
instructors
* Being afraid of instructors
f e Fear of oral exams

Se

Different expectations of
instructors

Inability of intern students to
put their care plans into practic
due to heavy workload at
hospitals

Time-consuming data-recordin
for care planning

e

g

“...It's fine for me to ask those questions, butjit'st
that it's a taboo in our culture, so patients' do
want to answer them (Second-year student no 12)

“...I skipped some questions during my fi
internship because patients wouldn't just give mg

>

rst

answer. So | thought, what if | submitted it anyway

would the instructor take points off? | checked

classmates' care plans, and | saw that they welrg
complete, but my patient didn't have any problé
for me to write down, | thought what if | told tf
instructor the truth, that the patient refused

answer those questions, would he think that |
corners?” (Second-year student no 12)

“... sometimes get confused whether | sho
evaluate the goal or the intervention(Third-year

student no 5)

“In my first clinical practice, | remember taking

data collection sheet and going up to a patiente |
patient was like "Is she coming to do a survey
me?" Later on, he told me that that's exactly wia
thought | was going for. But in my second clini
practice, | first got myself used to the questiand
then | went up to the patient and asked them,Ili
squeezed them into the conversation because it
like we were having a conversation. | realized dtsv
better that way."(Second-year student no 10)

“Some instructors want to see descriptive factg
but others do not, and others want to see the

written on the evaluation section...(Fourth-year

student no 1)
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Participants’ Solutions to Challenges

« Instructors giving written
feedback

» The whole group preparing for
case discussions

« Using rewards in case
discussions

« Clinical practice sessions for
one week in a row instead of
two days of the week

» Making sure that instructors ar
clinical nurses are in harmony
in terms of interventions and
expectations

* Instructors giving written
feedback

* Instructors holding a
meeting and setting
common expectations

* Case discussions focusin
more on interventions

* Using a structured form o
which to record data for

d time efficiency during care

planning

g.
ne

D

Instructors giving written
feedback

Instructors holding a meeting
and setting common
expectations

Case discussions focusing mo
on interventions

Using a structured form on
which to record data for time
efficiency during care planning
Implementing a web-based
nursing process

Interns peer-mentoring second
and third-year students during
case discussions

re

“I would want the instructors to give me a copy
my care plan with their revisions and comments
it, or they could just gather us in a classroom 8
hand out our care plans and let us check themefor
minutes or something(Fourth-year student no 3)
“...Case discussions take place in groups of
students, so I'm thinking maybe they all shoulde
together and prepare for the case discussionsnltg
know. | mean, here is what's going on, some stsd
get to prepare a case discussion while others dp
so those who get to prepare end up learning bétt
(Second-year student no 1)

“Let's say, | write down a risk as the first diagi®
the instructor of the course A says that risks $ihg

always be at the end, but the instructor of therseu

B wants to see them at the top, which is so cangus
or a instructor wants to see an intervention writte
a certain way while another wants to see it writ
completely the other way round.{Fourth-year

D

en

student no 1)
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Fourth-year students stated that the nursing
process helps them recognize connections
between complex data, develop an integrated
perspective, see their own blind spots, and bett§
understand nursing roles. They also stated thatt
increases their job satisfaction and reduce
complications and length of hospital stay i%
patients.

symptoms, like disturbed sleep, even
though the patient did not have them.”
(Third-year student no 7)

Eudents also stated that they face challenges in
he stage of accurate diagnosis, identification of
agnostic and etiological factors, determination
f goals and objectives, interventions, and
evaluation. They stated that they have difficulty
“I can make connections between dataestablishing the priority of nursing diagnoses and
and so | don’t miss anything. | get to seeletermining where in the order of priority a
something complex as a whole thanks tpotential diagnosis should be.

the nursing process.” (Fourth-year
student no 4)

Only one student stated that the nursing process
results in increased workload.

“...I feel confused about diagnosis, |
mean, for example, I'm never sure
whether infection risks should go to the
bottom or to the top of the list(Second-

“Yes, I'm sure it has some perks but year student no 2)

nursing students already have so manfarticipants stated that they can discuss only a
things on their plate, so | think thehandful of cases with their instructors to plan
nursing  process increases theircare due to the excessive number of students
workload.” (Fourth-year student no 3) during clinical practice. They think that group
discussions prepared by groups of 3 to 4 students
and carried out by the whole group is inadequate
Second-year students, who are engaged #md that those who prepare and present cases
clinical practice only twice and provide care founderstand the process better because instructors
the first time, stated that they face challengeguide them and give them feedback. However,
especially in the data collection stage. Thegome participants stated that they have no idea
stated that they have difficulty communicatingvhat is right or wrong about their care plans and
with patients and refrain from talking to themkeep making the same mistakes over and over
Some female students stated that they refraggain because instructors do not give them any
from communicating especially with malefeedback on their care plans and do not tell them
patients. The most challenging part is talking tovhat they should do to make progress in care
patients about sexual matters as they do not wasanning.

to answer sex-related questions.

Theme 3. Challenges of Nursing Process

“A case is prepared by three or four
students, and they always have better
care plans prepared than the rest of us
because they get direct feedback from the
instructor while we pretty much
participate as a spectator of the whole
thing.” (Second-year student no 1)

“I have a hard time collecting data. |
hold off from talking to patients. There
are some questions about sex that I'm
supposed to ask to male patients but |
just can't, because | feel really
embarrassed and | don’t know how to

overcome that.'(Second-year student no - S .
9) The participants engaged in clinical practice two
days a week stated that they feel demotivated

Two students stated that they are unable tsecause they are assigned new patients the next
collect enough data from their patients, andieek, making them leave the care plans that they
therefore, they think that the care plan ifad prepared the week before half finished.
inadequate. They also stated that they had
fabricated data that had nothing to do with their
patients as they were afraid to get low grades.

“.... 1 get up the courage to ask questions
to a patient to collect data as much as |
can, and | do it to a certain degree, but |

“...for example, a patient only had two
symptoms, but two was too little, | mean,
it was too little to come up with a care
plan. | felt like | needed some more
symptoms and so | added very simple

www.internationaljournalofcaringsciences.org
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Second-year students stated that understand the wrong, I'm tired of making the same
process better as they have more experience in mistakes."(Second-year student no 7)
clinical practice and that they were very confus
in their first clinical practice but did better the
second one.

egecond-year students recommended that they be
allowed to perform clinical practice not just two
days a week but every day for the whole week so
“In the first clinical practice, | did not as not to get stuck in the data collection stagk an
know what to ask and what to do, but irfo be able to provide full care. They thought that
the second one, | knew a little more an@ase discussions help them better understand all
felt more comfortable.” (Second-year the steps of the nursing process, and therefore,
student no 8) recommended that students be encouraged by
aewarding them to achieve a more effective

Almost all third- and fourth-year students state Ursing orocess. While one student stated that it
that they are confused about care plannin 9P :
ould be useful to get the whole group to

because they are engaged in clinical practice with_ . . . ;
different academics from different departmentilart'F'pate In case preparatlon, t.h(? others thought
each of whom expects something different fro atit would make things more difficult.

them. “We do clinical practice twice a week,
and we have little time. We go there twice
a week and then wait for five days to go
back again only to see that our patients
are already discharged. This is a big

problem. | think we should go for six

“..care planning changes from
instructor to instructor, although there
should actually be one care plan.”
(Third-year student no 10)

Fourth-year students do clinical internship in days back to back, even three days each
groups of maximum two. They have a heavy for two weeks makes more sense.”
workload and difficulty talking to patients to plan (Second-year student no 7)

care during clinical practice. They use th%
functional health patterns model to plan care bu

find writing time-consuming, and therefore, ISCUSSIONS promote learning and

demand that they be allowed to use a structur88mmuni?ation’ would !ike to'participate as peer
form and keep record by just marking on it. mentors in the case discussions of second- and

third-year students, which they believe will be a
“We don’t really have much time to win-win situation for all involved.

provide proper care. We generally do
that alone or with a colleague, which is
very exhausting and way more than w
can handle.”(Fourth-year student no 1)

ourth-year students, who stated that case

Peer education in laboratories is a very useful
ethod that helps us remember the things we
orget. Similar to that, it would be better if we
explained cases to second- and third-year
Some students are afraid of clinical practicetudents. | think that that would be a win-win
instructors and oral exams, and this bothers themituation for them and also for us(Fourth-year

“The first thing | think of when | go to student no 1)

the hospital is not my patients butitis  Second-year students stated that instructor have
whether | should make a care plan and similar expectations for the nursing process,
submit it to the instructor, because I'm  whereas third- and fourth-year students, who are
thinking he might want to grade me.”  engaged in clinical practice in different
(Third-year student no 3) departments, stated that each instructor gives
different messages about and has different
expectations for the nursing process, which
Participants stated that they should be allowed taakes them more confused and less motivated.
check the care plans to see the instructors’ notgherefore, they would like the instructors to hold
and feedback as they think that it is essential 0 meeting and reach a consensus and develop a
avoid making the same errors in care planning. common language. Third- and fourth-year

in thestudents demand that case discussions place more
gmphasis on interventions and be held on a larger

Theme 4. Participants’ Solutions to Challenges

“We had the same problems
second clinical practice because we di
not receive any feedback about the firstC2/:
one...l have no idea what | did right or

www.internationaljournalofcaringsciences.org
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“l think that instructors should have ais of significance at the data collection stage.
meeting and decide what kind of cardneffective  communication has negative

plan they expect us to prepare or thegonsequences for both nurses and patients
should give us an example so that we géKaradag et al.,, 2016; Jamshidi et al., 2016).
a better picture of what they have inStudy evidences show that poor communication
mind.” (Third-year student no 3) prevents nursing students from planning proper
care (Akansel & Pallos 2020; Karabulut &

Third- and fourth-year students stated that it$ak etinkaya 2011). Since second-year students

too much time to write a care plan, and therefor ave little experience, it is not surprising that
would like to use a structured care plan on whic ey have diffirc)ult con’qmunicatin Wifh at?ents
to record data. Fourth year students stated tha ey y 9 P '

web-based and technology-friendly format woul ;\\/’ée:j/g/’ergué?'ggr?\:nit;gggfn 2[(?”::?\%0:;%6?
make the process much easier. P

related problems. More courses  on
“The nursing process should becommunication and more experience in clinical
technologically updated so that wepractice  can help  students  develop
wouldn’t waste time writing and insteadcommunication skills.

spend more time on care(Fourth-year

student no 8) The greatest challenge of the data collection stage

is posing questions about sexual habits and
Discussion reproductive patterns (Noh & Lee, 2015; Aydin

Akansel, 2013; Turk et al., 2013; Kong et al.,

09; Palese et al., 2009; Magnan & Norris,
08). The most challenging part of the data
collection stage for our participants is also tadki

systematize care, to adopt an integrated appro
to patients, and to take individuality into accou

when providing care (Andsoy, et al.,, 2013

DelLaune et al., 2011; Horvath et al., 2015). IttO patients abo'ut sexual matters. Although
also helps them develop critical thinking skiIIsStUdents are pr_owded with asem|-structur(_eq form
(Andsoy, et al., 2013: Ackley et al., 2017) and aépr data collection, they can learn how to initiate
as leaders, advocates, assistants, research p@versatlon, wh'en to ask which queshpn, _and
decision-makers, and educators to pla ,OW to earn patient trust onI_y by experiencing
implement, and evaluate care (Erer et al., 2017 al clinical practice. Taskin Yilmaz et al. (.2915)

Our participants regard the nursing process as 59 reporteq that studgnts (36'40./0) had d|'ff|culty
guide used to provide integrated care and king the right questions to patients during the

improve the quality and sustainability of care. ata collegtlon stage. MOSt.Of our paqupants
?%ready think that the nursing process in real

The nursing process helps fourth-year students ™ | sett helps them develon int |
recognize connections between complex daty nical Settings Nelps them develop Interpersona

develop an integrated perspective, and see thggmmunlcatlon and inquiry skills, and thus, learn
own mistakes and also increases their jo'is'ore'
satisfaction. Zaybak et al. (2016) reported thaarticipants face challenges in the stage of
nursing students (52.1%) believed that theccurate diagnosis, identifying diagnostic and
nursing process improved their creativity anetiological factors, setting goals, and performing
helped them establish causal relationshigsnd evaluating interventions and have difficulty
(41.6%). establishing the priority of nursing diagnoses and
: - .__determining where in the order of priority a
The nursing process is useful for both IC)"meng(atential diagnosis should be. Research shows

and nurses, and therefore, should be implement t students h bl in the st f dat
properly and in the best possible way. Howeve hat students have problems in the stages of data
glectlon, diagnosis, descriptive features,

research shows that nurses and nursing studefi? . e .
ological factors, and determination, planning,

experience challenges at different stages of R ) o
nursing process (Ojowole & Samole 2017and evaluation of outcome criteria (Zaybak et al.,

. . 2016; Wagoro & Rakuom 2015; Aydin &
Zaybak et al., 2016; Pokorski et al., 2009) ansel, 2013; Ito & Ejiri, 2013; Andsoy et al.,

Second-year students, who have recently starg . . .
using the nursing process, face challeng 13; Hao et al., 2013; Pokorski et al., 2009).

especially in the data collection stage and haw@ne of the significant criteria for students to
difficulty communicating with patients for they adopt the nursing process is if they gain more and
have little experience. Effective communicatiomultiple experience in clinical practice. However,

The nursing process enables nurses %
n
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as stated by participants as well, experience alopecess should be simpler to reach students, who
is not enough for students to learn better. Cabelong to Generation Z. A structured form or a

discussions significantly help them fill the gapsveb-based application recommended by a
in their knowledge and recognize and corregarticipant can be useful.

th_elr mistakes. Although second-year studen%:,econOI and third
think that students who prepare and present ca
learn the process better than those who do n
third- and fourth-year students did not make su
comment, and therefore, we can state that c

-year students perform clinical
e{?\Ctice in groups of 10 to 15 because
épartments have a high number of students.
oreover, departments have a low number of

discussions, lectures, and clinical practice he %ching staff, who therefore cannot spend as
. * S . P uch time with their students as needed. Second-
students fill the gaps in their knowledge. Our

. . . ~“year students cannot receive enough feedback
participants recommend using peer mentoring

g . . om instructors because clinical practice sessions
case discussions. In this process, peer educat&r&olve too many students. Besides, students
(intern students) can exert effort tp mentor thﬁave to provide care to different patients in each
group, and thus, fill the gaps in their knowledge linic practice session because they go to the

e ) pot 1o ooflyic ol two s & week, and tereor, hey
the same process before. In this regard pe% rnnot put thelr care plans into praptlce.
mentoring may work out ' ’ Eonsequently, it takes students too much_ time to
' collect data and plan care. Although participants
Third- and fourth-year students, who are engagedcommend that clinical practice be every day for
in clinical practice from different departmentsa week, training on time management can also be
complain that faculty members have differenan effective solution.
levels of knowledge and different expectationsc
In our institution, each department has its own
clinical practice evaluation form, but not everyNursing students face different problems at
department has a nursing care plan form. As different stages of the nursing process. Instrsctor
solution to this, participants suggest that facultfiail to provide enough feedback and have
members hold a meeting and set commatifferent expectations. The duration of clinical
expectations. It is of paramount importance tpractice is short, and therefore, students are
make necessary arrangements for students wagsigned different patients each time they go to
are confused about this issue. The teaching stélfie clinic and cannot find the opportunity to put
in each department can hold a meeting and offtireir care plans into practice. It takes them too
training on the nursing process and talk abomuch time to record patient data because they
what they know and what they expect, antlave to write them down. The following are the
develop a nursing care plan form. Howeveisuggestions made by participants:
Sendir et al. (2009) reported that for most _
students (74.3%), the nursing process practices
change from course to course due to nursing
process forms (60.6%) and stages (40.4%). In
other words, having more than one form confuses

onclusion and Suggestions

Instructor s should hold a meeting and set
common expectations.

Instructors should provide students with
written feedback on their care plans.

- Clinical practice should be carried out on

students. consecutive days.

The nursing process makes nurses more - Students should be allowed to use a
productive and efficient (Yildirim & Kog, 2013). structured form on which to record
However, one participant thinks that the nursing patient data in order to plan care.

process leads to an increased workload while a - A web-based nursing process should be
few consider having to write down all the steps of used.

the nursing process to be a waste of time. In our - Peer mentoring should be used in case
institution, students are asked to complete data discussions.

coII_e_cFion forms_, ar!d_ plan care _according % line with these suggestions, necessary
activities of daily living or functional health improvements should be made to help students

patterns. Therefore, part|C|pan'Fs recommend ﬂ?)‘?/ercome the challenges of the nursing process.
use of a structured form on which to record data.

Given the rapid advances and widespread
adoption of new technologies, the care plan

www.internationaljournalofcaringsciences.org
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