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Abstract

Background: Nursing education is a process carried out ins¢lakill lab and clinical environment. Clinical
practice covers at least half of the nursing edooand allows the theoretical knowledge taugtthin class to

be put into practice and patient care. Clinicalcpca in health care environment is the basis afsing
education.

Objective: The research was carried out in a descriptive maiongetermine the hinders to participation of
clinical nurses in the training of nursing students

Method: The sample of the study consisted of 150 nurseking at a State Hospital. The data were collected
by a survey form designed to identify the nursescdptive characteristics and the hinders to giggtion in the
training of the nursing students. The data werduated in SPSS 22.0 program with numbers and ptrgen
values.

Result: According to the results of the study, 46.7% &f tlurses stated as a hinder to participation toitig of
nursing students that the student did not malarteth learn the subjects and skills that shouldelaened in the
clinic from the clinical nurse, 60.7% of the nursstsited the higher number of students as a hinder t
participation to training of nursing students ,288.of the nurses stated absence of some instruattine clinic

as a hinder to participation to training of nursstgdents and 36.0% of the nurses stated thanhtdaeguate
physical environment of the hospital was an hirideyarticipation in student training.

Conclusion: It was determined that the nurse-originated hindeere less than student-originated hinders in
nurses' participation in the training of the nugsatudents.

Keywords: Nursing, nursing education, clinical practice, frglin clinical education

Introduction communication and self-confidence in fulfilling

Nursing education is a process carried out frsing (Elcigil and Sar, 2007).

class, skill lab and clinical environment. ClinicalClinical practices are carried out in selected
practice covers at least half of the nursinglinics in accordance with learning objectives
education and allows the theoretical knowledg@Karaoz, 2003). In the creation of a learning
taught in the class to be transferred to practi@vironment suitable for students, there are
and patient care (Elcigil and Sari, 2007; Gunaynportant responsibilities especially for trainers,
and Kilinc, 2018). Clinical practice in health careclinical nurses, other members of health team,
environment is the basis of nursing educatiorschool-hospital managers and students (G6z6z et
The main purpose of the clinical practice is tal., 2000; Karaoz, 2003; Aytekin et al., 2009).
improve the professional knowledge and skills oflinical teaching is not only a cooperative
nursing students as well as to develop skills sugtactice between the instructor and the
as research, critical thinking, independenstudent (Akyuz et al.,2007) but it is important
decision making, effective interpersonathat the clinical nurses cooperate with the
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teaching staff in the education of the studelln the literature, different studies have been done
nurses and the nurses are an example to stucabout views of nursing students about clinical
nurses (Konak et al.,, 2008). At the clinicnurses and views of clinical nurses about
students are satisfied with their educationicooperation, but there has been no study
activities as much as they receive acceptance ¢performed to determine the hinders of clinical
support from their health team membersnurses to their participation in the training of
especially from their colleagues (Eskimez et alnursing students. It is important that the hinders
2005). The success of applied education deperof clinical nurses to participating in the training
on the clinical environment in which the clinica of the nursing students and hinders to the
nurses and the health team are willing tlearning of the students are determined, solutions
contribute to the student education (Konak et aare produced for hinders and contribution is
2008). It is seen that in the study of the nursirmade positively to the learning of the students by
students' views in our country on the support this means, as these increase the quality of the
clinical nurses, which are among the factoinursing education.

affecting the quality of clinical learning, theMethod

students often stated that they did not get the

support they wanted (Elcigil and Sari, 2007Design and Participants: A descriptive study
Rahmani et al., 2012; Kostak et al., 2012; althat was conducted at a State Hospital. The
Bicer 2015). However, in the establishment ofesearch's domain was formed by 230 nurses
appropriate learning environments for thevorking at the State Hospital. Ten nurses who
students in clinics, nursing educators as well d&d preliminary application, 20 nurses who were
managers of health institutions, training andn leave within the period of the study, 50 nurses
clinical nurses have important responsibilitiesvho did not want to participate in the research
(Kostak et al.,, 2012). Nursing schools andavere excluded from the sample and the research
hospitals need to cooperate in order to improwsas completed with 150 nurses.

the quality of education, practice, work, nursingResearch Instrument: The data were collected
service and realize professionalism (Konak et aip a survey form prepared by searching the
2008). It has been suggested that the continuity kiterature (Ulusoy et al., 1995; Eskimez et al.,
clinical education with nurses, who are2003; Kocaman, 2004; Eskimez et al., 2005.
professional and competent role models, haveeena, 2007; Akyuz et al.,2007; Keser et al.,
professional skills and have responsibility of thei2008; Erken, 2008; Ay et al., 2008; Erenel et al.,
behaviors, affects the development of th&@008; Birol, 2009; Atay et al., 2009; Bayar et al.,
students positively ( Akyuz et al., 2007; Kostak009; Taylan et al., 2012; Kostak et al., 2012).
et al., 2012), it is known that nursing studentSurvey form consisted of 12 questions about the
can benefit more from clinical environmentgescriptive characteristics of the nurses, 25
where communication and collaboration are cleguestions for the determination of the nurse-
and sustainable (Elcigil and Sari, 2007; Kostak eriginated hinders , 12 questions for the
al., 2012). determination of the student-originated hinders,
. 13 questions for the determination of the teaching

There are also legal responsibilities of Clm'%faff-originated hinders, 6 questions for the

?rLaj;riienS mlJUEKI?JXS?EOUJ[RZUrjllggoﬁu?\I%ntsﬂ%hfg,:,%etermination of the clinic / hospital-originated
9. g 9 ' hinders, 1 question for determining the views on

ggkl)gShtﬁg 112||mn0f2%?éniﬁgtt:xi$ ,!\éifgugwhat contribution should be made by the nurses
' 9 ' the training of nursing students, 69 questions

education, consulting, research activities relateﬁ
. - in total.
to nursing, supports and contributes to th@

education of the society, nursing students, hea ata collection procedure: In the study, data
CIEly, .o 9 L ere collected from October 1 to December 31,
workers and candidates"”, "Creates a suitab

working environment for the education of thev(\?hlch was the period of the fewer leaves for

nursing. students rovides the school-hospitarSes: The data were collected by face-to-face
00 e?ation b ’wgrkin toaether  with tFr)]e terview method. The interview with a person
P y g g took about 10 minutes.

teaching staff " Provides suitable eoIucat")'la—_'thical Considerations: Before starting the

g{]u\ggonrlgnf ?Izlufgznth;eeﬂ?;?;fnzgfo;he nurSInSf]esearch, written permission (hnumber 69886531-
9 Reg : ' 806.02.02) was obtained from the State Hospital,
ethical permission (number 84902927) was
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obtained from the ethics committee of thelinic nurse " as a nurse-originated hinder; 60.7%
university of the city where the research waf: 91) of nurses identified " Too many students
conducted, and written informed consents were as a student-originated hinder, 42.0% (n:63)
obtained from the nurses participating in theéentified " Some instructors do not spend
research. sufficient time in the clinic" as a teaching staff-
Data Analysis: Statistical Package for Socialoriginated hinder, (36.0%) (n: 54) of nurses
Sciences (SPSS) version 22.0 was used imentified “Inadequate hospital physical
evaluate the data obtained through the studgnvironment " as clinic/hospital-originated hinder
Number and percentage values were used in tfigable 1).

analysis of the data. The contribution the nurses will make to the

Results training of the students are determined by %50.0

It was determined that 45.3% (n: 68) of thén:75) of the nurses as showing application to the

nurses were in the age group of 30-39, 85.3% (%FUdem during practice, by %29.3 (n:44) of the

128) of the nurses were women, 44.0% (n: 66) Drses as collaborative planning of training and

) rsing services with schools and hospitals, by
the nurses were graduates and 80.7% (n:121) ) )
the nurses worked 40 hours per week. %24.7 (n:37) of the nurses as the evaluation of

the course by nurses and instructors together
Of the nurses, 48.7% (n: 73) identified " Th&Table 2).
student does not make effort to learn from the

Table 1. Hinders to participation of nurses workingin the clinic in the training of nursing

students
Hinders n %
Nurse-originated hinders
The student does not make effort to learn fronctiméc nurse 73 48.7
Students Increasing workload 69 46.0
Inadequate number of nurses 66 44.0
Unwillingness to participate in student training 24 16.0
Having no material retribution for cooperation witie students 24 16.0
Considering nursing as business 23 15.3
The presence of the student restricts the time faisthe patient 23 15.3
Not considering themselves as colleagues with tinsimg students 22 14.7
Considering training of secondary importance 21 014
Considering that teaching staff is solely respdeditr the nursing students | 21 14.0
Considering that cooperation with the studentsismthe job description 20 13.3
Considering that students can learn the applicatiyrnthemselves 18 12.0
Not following the theoretical courses of the studen 18 12.0
Insufficient information to be a role model for thteidents 11 7.3
Stress due to the fact that the students cannsupplied with the materials9 6.0
they need
Student-Originated Hinders
Too many students 91 60.7
Students are not able to communicate effectiveti wurses 62 41.3
Students are misconducting patient care practices 9 5393
Students cannot use their theoretical knowledgkérclinic 52 34.7
The fact that the students consider only the tegcsiaff as role models 45 30.0
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Students do not want help with nursing care problem 41 27.3
Students being anxious for the possibility of ggvlrarm to medical materials| 31 20.7
Being unable to work with students in harmony 27 .018
Students' lack of practice 11 7.3
Students' unwillingness to learn 9 6.0
Teaching staff-originated hinders

Some instructors do not spend sufficient time andlinic 63 42.0
Application differences between some instructois Burses 45 30.0
Some instructors do not cooperate 45 30.0
Communication problems arising from some instructor 42 28.0
Not considering themselves as colleagues with sosteuctors 34 22.7
Some instructors do not include nurses in theeaash 24 16.0
Having disagreements about the responsibilitieh@fmnursing profession with21 14.0
some teaching staff

Not including nurses in evaluating students' chhjoractice 20 13.3
Some instructors do not practice clinical applimasi with their students 5 3.3
Clinic/Hospital-Originated Hinders

Inadequate hospital physical environment 54 36.0
Not having space to have discussions in the clirbcevironment with the 40 26.7
students

Authorized administrators do not provide adequaferination and training 40 26.7
about student training

Not enough tools to contribute to student training 34 22.7
Lack of patient care materials in the clinic 27 aLs.

Table 2. Nurses' Opinions Regarding the Way for theContribution to Student

Training

Opinions n %

Showing application to the student during practice 75 50.0

Collaborative planning of training and nursing $eeg with schools and44 29.3

hospitals

The evaluation of the course by nurses and ingtrsitbgether 37 24.7

Planning and executing in-service training programsteaching staff and35 23.3

nurses together

Nurses, students and lecturers sharing expectatidtis each other and33 22.0

strengthening communication through mutual meetings

Clinical nurses following the theoretical and ctassn practices of students 15 10.0

Increasing the practical applications for students 6 4.0
Discussion

It has been known that the continuity of clinicabnd have responsibility of their behaviors, affects
education with nurses, who are professional artde development of the students positively, and
competent role models, have professional skills
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making, problem solving and self-understanding
y communicating with the patient (Eskimez et

that nursing students can benefit more frorRI_’ 2003). Clinical environment has various

clinical environments where communication an o
collaboration are clear and sustainable (Fact(g?strlctloqs such as th? numbe_r_of stuo!ents and
and Guzman, 2017). Clinical areas are algyirses I the. practice training with — an

important for student in terms of observing rol nappropriate ratio. In their studies, Cho and

models (Kostak et al., 2012). Akyuz et al. (200 won (2007) determined that_ there were 8
found that 12.7% of the nurses thought thatudents per faculty member while there were 20

students could learn the practices by monitorin judents per nurse. Addis et al. (2003) reported

the nurses even though nurses did not teach 3t there were 15-18 students per member of

students anything and 89.1% of the nurses stat e@chlng staff. It was stated that the fact that th

that the students should take the responsibility Pemstf[ﬁ:jg:]tséﬂdi?\t/iss;gnh'gz drr;ﬁi;es?uﬁjgﬂlgugi;?cral
learning in clinical practice and make efforts in P '

this regard. As a result of our study, 48.7% (rFractlces and learning opportunities are reduced.

73) of the nurses stated that "the student doé} our study, 60.7% (n: 91) of the nurses stated

. " 00 many students" as the first student-
make effort to learn from the clinical nurse" as . . . .
nurse-originated hinder (Table 1). According té)”gmated hinder (Table 1). According to the

this study, we can say that nurses have primai%smgss,; f t&ztstﬁd)%;he |2|§3 rt]gmf;:"?]fuitilégﬁgf
expectations from students. 99 Y

problems between clinical nurses and nursing
Clinical teaching is not only a cooperativestudents and that nurses may have difficulty in
practice between the instructor and the studertlfilling their responsibilities in order to make

but also an educational process that requires ttkee nursing students achieve the targeted skills.

establishment of intensive and high quality link
with clinical nurses ( Akyuz et al., 2007). Clinica
nurses have a very important role in nursin
students' professional identity, in the way o

fulfilling theoretical knowledge and practical nowledge is combined with the practice. During
applications in an integrated way, gaining e clinical practice, the interaction between the

professional - identity. The ~role of clinical eaching staff and the student is more intense
educators in clinical learning of nursing studentg ching : !
ndividual and closer to the reality than the

s not negligible (Factor and Guzman, 2017);r;9elationships in the theoretical course

Tn the nursing education process, an important
art of the teaching staff-student relationship as

?/ell as the theoretical courses are experienced in
he clinical environment where the theoretical

Clinical nurses are required to assist nursin vironment. For this reason. the behavioral
students' training in their clinical and practica ' '

applications as a requirement of profession&?araetensucs of the instructor, whom the

nursing (Akyuz et al., 2007). In their studys udents will see for themselves as role models,

Gursoy et al. (2017) determined 26.9% of theome forward and can affect the clinical learning
nurses "not 'wiIIing to have responéibility inpositively or negatively (Eskimez et al., 2003).

T . ursoy et al. (2017), stated in their study that
i':)uodeer;;ti?)rr)]pl'fsa trl;\o:]essult gfswar STLndderlga&}/Sr(nt:?B% of the nurses stated that "instructors being
24) pof nurées stated that "l do {;ot Want gway from the field" as one of the factors that can

. . S revent the academic-clinical cooperation. In our
participate in student training" as a nurseB P

originated hinder (Table 1). The conclusion oftUdy’ 42.0% (n: 63) of the nurses stated that

. - ome instructors do not spend sufficient time in
the study suggests that nurses' unwillingness tge clinic" as a teaching staff-originated hinder

participate in student education may negativel . o
affect school-clinical collaboration, adaptation able 1). The Iac_k of_lect_urers in the clinic
lsuggests that this situation may cause

of students to clinical practice, and clinica egativities in student teacher interaction in ®rm
education process. Clinical education can b 9

defined as a process giving students ol role modeling, evaluation of students, giving

opportunity to transfer their theoretical Fust to the students.

knowledge to practice, gain professional identitit is important for the development of the nursing

and learn by doing ( Akyuz et al., 2007). Clinicaprofession that the clinician and the academic
practices enable students to develop their abilityurses working for the nursing profession with

to use and develop special professionalifferent duties and responsibilities and the nurse
knowledge and skills in nursing, decisioncandidates transfer knowledge and skills, find
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solutions in joint problems and work insignificant responsibilities for especially teaahin
cooperation and understand each other and wastaff, the clinical nurses, other members of the
cooperatively ( Akyuz et al. , 2007). In theirhealth care team, school-hospital managers and
study Gursoy et al. (2017) stated that 56.2% students, (Konak et al., 2008). In their study
the nurses stated that "the lack of effectivkonak et al. (2008) stated that nurses stated that
communication between the faculty members artley would be able to contribute to the students'
the clinic nurses" was one of the factors thaducation by practicing with the instructors, by
could prevent the academic-clinical cooperationontributing to the theoretical and practical
(Gursoy et al., 2017). In our study, 28.0% (n: 423pplications, by contributing to the theoretical
of the nurses stated that "I have communicatidessons. In their study Gursoy et al. (2017) stated
problems originating from some teaching staffthat 89.0% of the nurses stated that the first
as one of teaching staff-originated hinders. Theubject they would like to cooperate with the
communication problem between the teachingtudents was "Practical training of students”. In
staff and the clinical nurses suggests that it mapur study, 50.0% (n: 75) of the nurses stated that
adversely affect students' clinical practice anthe contribution they would make to the student
may lead to differences in practice. education was as a demonstration of t application
o0 the students during the process (Table 2).

The clinical environment is a professiona S
hese results show that clinical nurses want to

environment in which health care is offered t ke responsibility for the education of the

patients or groups of patients, with its ow udents. Giving clinical nurses accountability for
norms, rules, values and group understandings.%ﬁw ' g y

this environment there are physical, social an udent education is also important in terms of

psychological items that can greatly affect thgontributing to the positive development of the

learning of the students; the relationship betweesﬁ:hOOI'CIInIC cooperation.

them determines the effectiveness of th€onclusion and recommendations:According
environment as a learning environment. It is verto the results of the study, it was determined that
important that the learning needs of the learner tbe nurses stated that the student-originated
develop as both an individual and a nurse atenders were more than nurse-originated hinders
realized in an environment that facilitatesn nurses' participating in the nursing students'
learning (Bicer et al., 2015). In their study Konaktraining. The inability to solve the identified
et al. (2008) stated that nurses consider tienders suggests that the school-hospital
hospital the students are trained in to be partooperation process and the clinical training
appropriate and moderate in terms of physicgrocess between nursing students, academicians
structure, patient capacity and case diversity. End nurses will be adversely affected. Giving the
our study, 36.0% (n: 54) of the nurses stated thelinical nurses planned, structured and extensive
"the inadequacy of the hospital physicatraining for student education, determining the
environment" was the first clinic / hospital-student number for clinical practice considering
originated hinder (Table 1). According to outthe nurse-student ratio, the patient capacity ef th
results, the existence of clinical / hospital¢linic, the characteristics and care needs of the
originated hinders and the fact that these hindergpatients, the classes of the students, meetihgs o
cannot be resolved suggest that the schodtudents, teaching staff and clinical nurses to
hospital cooperation process and the clinicaxpress mutual expectations from each other may
education process between the nursing studenb®, suggested.

teaching staff and nurses will be nega\tivel¥zeference

affected.
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